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Executive Summary
The Senate ad hoc Committee on Plagiarism, established by Senate in June 2002, began meeting
in January 2003 to investigate the extent and frequency of plagiarism at Dalhousie, recommend strategies and resources for preventing plagiarism, and to review the discipline procedures.
The Committee gathered information through focus groups, an Academic Integrity Survey, and a
Senate Discipline Committee survey. Other data were gathered from faculty emails, Canadian universities, course outlines, and discussions with representatives of the Dalhousie Student Advocacy Service, the Office for International Students, the Office of Student Accessibility, the Office of
Instructional Development and Technology, current and former chairs of the Senate Discipline Committee, Student Discipline Officers, Christine Beauchamp, Coordinator of Teaching Assistants in the
Department of Biology, and Margaret-Anne Bennett of the Office of Instructional Development,
Saint Mary’s University.
Dr. Don McCabe, of the Center for Academic Integrity at Rutgers University, provided the preliminary analysis of the Academic Integrity Survey. Committee members analysed the other information with assistance from the Senate Office.
In the course its investigations, the Committee noted the inextricable links between plagiarism
and other forms of academic dishonesty such as test cheating, unauthorised collaboration, and falsification of data. Approximately 30% of undergraduates and 20% of graduate students reported that
they had plagiarised sometime in the past three years. International students with limited proficiency
in English experience special problems with plagiarism.
Plagiarism includes copying word-for-word from written and Internet sources without appropriate attribution, self-plagiarism, and turning in papers written by others. The Committee suspects that,
given the limitations of an on-line survey, the actual occurrence of plagiarism is underestimated. Of
necessity, the Committee also examined other forms of cheating. The most common form of cheating
at Dalhousie appears to be unauthorised collaboration on class assignments, laboratory reports, and
take-home exams. Students cite failure of faculty to provide clear guidelines as a major factor in committing academic offences related to collaboration.
Recent research through the Center for Academic Integrity indicates that as many as 75% of high
school students cheat with impunity. When entering University, these students bring their experiences
with them. Students with poor writing skills appear most likely to commit academic offences,
although further analysis of the Survey is required to identify those who require educational interventions. Increasing use of electronic technology providing instant access to information, as well as a general societal shift towards tolerance of cheating, is eroding previously accepted standards of academic
integrity. It is Dalhousie’s task to instill in students the values of intellectual honesty and provide them
with the skills to achieve high levels of academic integrity. To that end, the Committee has recommended that students be provided with academic integrity information in the registration package,
required writing courses, website information, and academic integrity tutorials. Students should also
be supported through the services of the Writing Workshop. The goal is to produce students who
uphold the highest standards, and become honourable Dalhousie graduates.
Supporting students in this endeavour requires an informed, responsive faculty, able to provide
guidance and committed to the principles of intellectual honesty. Faculty members also require orientation to academic integrity policies and procedures, as well as the opportunity to share effective prevention strategies with their colleagues.
Senate ad hoc Committee on Plagiarism
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It is also important to ensure that students who transgress are appropriately disciplined. The University must not shy away from this distasteful but necessary task, since to do so would be to undermine these principles. Currently, however, more than 50% of faculty do not report students who
commit academic offences.
Dalhousie’s disciplinary procedures were the subject of considerable comment by students and
faculty. In response to concerns about efficiencies, effectiveness and fairness, the Committee proposes
to move from a one-stage centralised model to a Faculty-level model that will increase the number of
hearing panels, and relieve the burden on the Senate Discipline Committee. The latter is especially
important given the increasing number of cases and the topic-specific issues facing the faculty.
In the proposed process, students continue to be supported by advocates, and faculty members
are offered support in assessing, preparing and presenting their cases through a Faculty support person. The proposed process also introduces an optional informal resolution mechanism together with a
structured list of sanctions. It is the Committee’s belief that misperceptions about sanctions abound.
Given the extensive changes to the current system that this report proposes, the Committee recommends that the meting out of sanctions should continue unchanged until there has been time for
implementation and assessment of comprehensive educational strategies and the new discipline process. Careful monitoring of the fairness of the process and sanctions will be required.
To manage all aspects of academic integrity on campus, the Committee recommends the establishment of an Academic Integrity Office. The AIO will provide liaison with provincial, regional and
national sister institutions. As recommended in the Committee’s Interim Report, Dalhousie has
joined the Center for Academic Integrity, which provides a link to other North American schools. By
sharing strategies learned from other institutions, as well as providing opportunities for faculty to
share their solutions, the University can create an environment that fosters academic integrity.
This report makes 55 recommendations which appear thoughout the report, and are summarised
in Appendix K (p.90). These recommendations include revisions and new entries to the Dalhousie
Calendars, educational strategies for faculty, students and teaching assistants to prevent plagiarism,
enhancement and reorganisation of resources, and a restructuring of the discipline process.
Ensuring academic integrity is a continuing process. The recommendations in this report build
on the excellent work of others, renewing Dalhousie’s commitment to academic integrity. The Committee believes that innovations such as the Academic Integrity Office will place Dalhousie in the vanguard of institutions intent on preserving the fundamental principles of education. The good news is
that there is widespread interest among faculty, TAs, and students in the problem of plagiarism and
how to deal with it. The Committee has reason to hope, therefore, that actions resulting from its recommendations will have wide support.
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1

Introduction
An institution can and should set high standards for their students, but it is ultimately the role
of each individual self-respecting student to set their own standards of behaviour. We should be
encouraging students to feel good enough about themselves that it would be a dishonour and a
disservice to themselves, to participate in plagiarism.
— Dalhousie student responding to the Academic Integrity Survey, February 2004

Plagiarism is an issue of significant academic concern at all post-secondary institutions in North
America. Dalhousie established formal mechanisms for handling cases of academic dishonesty in the
early 1970s1. Over the past several decades, revisions have been made periodically to existing policies,
in order to confront newly arising concerns (e.g., plagiarism from the Internet) and the increasing
number of cases brought forward for adjudication (see Annual Report from the Senate Discipline
Committee, 2002-2003). Recent evidence, including data from the Senate Discipline Committee
(SDC), reports in academic journals, and articles in the popular press, suggests that cheating in general and plagiarism specifically are widespread.
Research (D. McCabe, presentation to Dalhousie University May 2003) and anecdotal evidence
attribute etiology to a myriad of factors. These include but are not limited to: poor preparation in
writing and poor development of critical analysis skills by the public school system, pressures experienced by students (e.g., necessity of working while attending school, increased competition for graduate school entrance, “creeping credentialism”), a change in culture that appears to tolerate cheating,
and larger class sizes that create onerous workloads for faculty and teaching assistants (TA) allowing
inadequate time for instruction about writing or detection of those who offend. Furthermore, the revolution in access to written materials through the Internet allows for easy “cutting and pasting.” Dalhousie faculty, students, and TAs have raised each of these and other issues as contributing to
plagiarism.
At Dalhousie, faculty members in various departments, the SDC, librarians, and the Director and
tutors of the Writing Workshop have noted the importance of teaching students how to avoid plagiarism and the need for adequate resources to assist students in their endeavors. In response to a recommendation from the SDC concerning plagiarism by students (Appendix A, p.49), the Dalhousie
Senate established the Senate ad hoc Committee on Plagiarism (“the Committee”) to assess the current situation at Dalhousie, and make recommendations towards a comprehensive plan to deal with
the problem (Appendix B, p.50). The Committee was formed in December 2002.
From the outset, it became apparent in discussions with faculty members and students that plagiarism issues were intertwined with student and faculty concerns about all types of academic dishonesty,
including possible academic dishonesty by faculty members. While aware of these broader issues, the
Committee’s mandate was to assess student plagiarism; the academic integrity of faculty members is
the subject of other Senate policies and procedures. This report has plagiarism as its primary focus;
however, the Committee’s investigations of necessity encompassed a wide variety of cheating behaviours by students.

1.

Terms of Reference for the Senate Discipline Committee were most recently reviewed in 1996, minor revisions are
made annually.
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This report is the culmination of extensive consultation with faculty members, students, TAs, current and past SDC1 members, representatives of the Dalhousie Student Advocacy Service (DSAS)2,
the Writing Workshop, and the Offices for International Students and Student Accessibility Services.
The Committee also examined descriptions of discipline procedures from other Canadian post-secondary institutions (Appendix E, p.57).
The Committee acknowledges that academic honesty issues at Dalhousie require ongoing discussion and monitoring. This report articulates wide-ranging concerns from members of the Dalhousie
community, provides baseline information on the current situation at Dalhousie, and recommends
changes to the University’s approach to dealing with plagiarism and related offences. The Committee
hopes that this comprehensive document will generate further debate.
The report is structured to follow the Terms of Reference (TOR) of the Senate ad hoc Committee
on Plagiarism (Appendix B, p.50). Section 2 describes the methodology. Section 3 describes the
extent and frequency of plagiarism at Dalhousie (TOR 1, 2 and 3). This is followed in Section 4 by a
discussion of preventing plagiarism and other forms of cheating, with recommendations for new educational strategies and interventions, as well as recommendations designed to coordinate and enhance
existing services (TOR 4, 5 and 6). Section 5 discusses the discipline process and makes recommendations (TOR 8 and 9). The final section briefly discusses liaison with other academic institutions
(TOR 7).

1.
2.

A Senate committee charged with hearing cases of academic offences and Code of Student Conduct violations.
A service of the Dalhousie Student Union that provides students trained in acting as advocates for fellow students
who have been alleged to have committed an academic offence.
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2

Methodology

The Committee gathered data about the frequency and extent of plagiarism at Dalhousie through
formal and informal mechanisms. Focus groups1 were conducted with faculty members and TAs
about their perceptions of plagiarism. The Annual Reports of the SDC were studied in order to determine the number of cases brought forward over the past five years. The Committee gathered information from meetings with Faculty councils and emails from faculty members and administrators. The
Committee analysed SDC Survey data, met with representatives of the DSAS and with Student Discipline Officers (SDO)2, and implemented the on-line Academic Integrity Survey (“the Survey”).
As the Committee’s mandate became more widely known through its members’ presentations at
meetings of Faculty councils, Committee members received e-mails from faculty and students, and
were party to various conversations in the course of their regular Dalhousie activities. As part of the
Committee’s information-gathering, members attended the Dalhousie 2003 Annual Conference of
Learning and Teaching that had a special focus on academic integrity. The keynote speaker, Dr. Don
McCabe from Rutgers, an internationally recognised researcher on academic integrity issues, met privately with the Committee, offering his advice on how to gather baseline data on plagiarism. He discussed his experience implementing the Survey, an information-gathering instrument he developed
and is using in the United States and Canada. Subsequently, the Committee explored the potential
usefulness of the Survey to Dalhousie. In October 2003, as part of its Interim Report to Senate, the
Committee recommended, and Senate approved, implementation of the Survey at Dalhousie.
McCabe began distributing a written version of the Survey in 1990 to determine whether or not
those institutions in the United States with Honor Codes3 exhibited lower rates of academic honesty
than those schools without Honor Codes. His research expanded over the next decade to include
more than 100 post-secondary institutions and 15,000 students in the United States and Canada. In
the late 1990s, to increase participation rates and to utilise a technologically advanced approach, he
began to use on-line questionnaires.
The Survey was first implemented at a Canadian university in 2001. A further 10 Canadian universities, several considered to be Dalhousie comparators, completed it in 2002-2003, and an additional three, other than Dalhousie, in 2004. For two weeks in February 2004, under the auspices of
the Office of the Vice-President Academic and Provost, the Committee ran the Survey, suitably modified for Dalhousie (Appendix F, p.58). Preliminary data from the Survey are presented in this report.
Further analysis will be required to obtain a complete picture of the Survey results.
R.1

1.
2.
3.

A committee shall be appointed, through the Office of the Vice-President Academic
and Provost, to conduct detailed analysis of the Academic Integrity Survey responses.

Ten faculty focus groups were conducted. Generally they were divided into groups of faculty members who had not
taken cases forward to the SDC and those who had. Groups ranged in size from 3 to 12 participants.
There are three SDOs, all members of the Dalhousie Law School. SDOs provide advice upon request, to faculty
members who are contemplating taking cases forward to the SDC.
Honor Codes are policy statements signed by students, in which they agree to act in a way that upholds academic
integrity. There is no well accepted definition of an honor code, but there is general consensus that an honor code
consists of a combination of the following four elements: written pledge, no monitoring of tests or exams, student
reporting of code violations, and a student judiciary.
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The Committee indicated to respondents that the results of the Survey would be made public. To
honour this commitment the following is recommended:
R.2

The results of the Academic Integrity Survey shall be presented to the Dalhousie
community through a workshop during the fall of 2004, and disseminated electronically and in print.

The effectiveness and efficiency of the discipline process were assessed through several means.
Comments from focus groups for faculty who had participated in the discipline process, and for those
who had not, as well as Survey comments from faculty, students, and TAs were analyzed. Discipline
procedures from 25 post-secondary institutions were reviewed, as were several published opinions of
procedural fairness. Discussions with current and former chairs of the SDC, representatives of the
DSAS, the SDOs, and the Senate Office, were reviewed by the Committee for various perspectives on
the discipline process. Finally, comments from a survey of current and former members of the SDC
(Appendix G, p.77) informed the recommendations.
In the investigation of any academic problem, it becomes quickly apparent that other factors contribute significantly to its cause and thus its solution. The Committee would be remiss if it did not
mention several structural factors as important to preventing or punishing plagiarism in particular,
and academic offences. These factors include societal values about integrity, financial demands on students (tuition, housing), and cultural factors (previous education, language, cultural norms). These
factors are most evident when discussing the issues facing international students who have particular
difficulty with English. In-depth analysis of these factors was beyond the scope of the Committee’s
mandate. It is important, however, that any analysis of plagiarism and other types of cheating consider
these factors in a long-term comprehensive plan for creating a climate of academic integrity. The
Committee’s analysis, of necessity, was concerned with factors that could be ameliorated at the institutional and individual level.
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3

Extent and Frequency of Plagiarism and other Forms of
Cheating

The extent and frequency of plagiarism and other cheating was assessed through comments from
10 focus groups and the Survey. Respondents to the Survey included 1745 undergraduate students,
310 graduate students, 210 faculty members, and 114 TAs. The response rate of 14% for students
and ~20% for faculty are similar to the response rates from other Canadian institutions participating
in the Survey. Response rates such as these suggest caution in interpreting results, but the Committee
is confident in its findings where information from the Survey agrees with the information from other
sources.
After several years of using the on-line Survey rather than the written Survey employed in his earlier research, McCabe noted that the on-line version appeared to report a 25% lower incidence of
cheating behaviours than the written Survey. He has postulated that this is due to confidentiality concerns rather than fewer cheating behaviours of respondents, although great precautions are taken to
assure confidentiality. Therefore, the data on specific cheating behaviours used for this report may be
underestimated rather than overestimated. Although these data represent preliminary results, they are
for the most part similar to findings from other Canadian institutions.
Throughout this report, comments from students and faculty have been included as examples.
These comments are presented verbatim.

3.1

Plagiarism

SDC data (Appendix H, p.81) indicates that plagiarism is the most commonly reported academic
offence. Faculty members reported a range of plagiarism rates in their classes. Most estimated plagiarism rates between 10-15%, while others indicated that in several of their programs the rate could
have been as high as 70% if all cheating were taken into account. Faculty members reported concerns
ranging from inappropriate attribution of sources, to wholesale copying from Internet sources, to students submitting work presented in other classes. It was evident that not all offences that could be
considered plagiarism were viewed as equally serious. Transgressions related to citation errors were
viewed as less serious than the presentation of work without any attribution. Some of these issues differed across faculties. For example, faculty members and students from Computer Science might note
special concerns about the originality of computer programs and codes, while others in the performing arts were concerned about the theft of choreography and musical scores. When assessing plagiarism and other forms of cheating, faculty tended to be conservative, suggesting that it took place in
other classes but not necessarily in theirs.
Students see the situation differently. As one wrote:
I believe that many professors and administrators would be uncomfortable with knowing just
how much cheating takes place because they take it as a personal offence against Dalhousie,
rather than a sign of the times - increased stress among a generation, who, for a substantial
number, has been filtered through a woefully-inadequate public school system.
Others observed that while the most obvious type of plagiarism, copying word-for-word without
appropriate attribution, is not a common practice, students are aware that this is unacceptable. They
do, however, engage in behaviours they consider “less serious.”
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I have seen enough ‘mild’ cheating (ie. people copying other's work or text book answers for
tutorial assignments, or writing a computer quiz using materials they aren't supposed to be
using), that it forces others who try to be more ethical in their work approach to bend (not seriously, only mildly) a few rules on occasion in order to ‘keep up with the competition’
Results from the Survey (Table 1, p.82) indicate that nearly one-third of undergraduates have
engaged in plagiarism by “cutting and pasting” without attribution. One student observed:
I see no cheating now in Grad school, but in my undergrad it was a joke - I saw students copy
papers from published journals, from each other, and get a zero on the paper. Do you think they
only cheated once, in one course? No - they were boasting about doing it all the time.
The most serious types of plagiarism, turning in work written by someone else or purchasing
work from paper mills, appear to be limited to less than 10% of students. The latter, however, is not
unheard of, as the following student comment implies:
One practice I have observed (although I do not think this practice applies to many students
simply because of the money involved)... “x” number of students contribute so much money (the
more the better) in order to purchase a fairly high-level academic paper. They distribute the
bibliography and then re-work the paper “x” amount of times = the number of group members”.
Students also mentioned considerable copying of assignments in certain faculties at Dalhousie.
Cheating on assignments in engineering is a fact of life. Entire classes sometimes collaborate on
master copies of assignments that are handed out to students. Sometimes these answered assignments are posted to private web sites. There are definately those who get a free ride off of the
work of others. Assignment copying is particularly rampant iwhere students are either not capable of completing the assigned work, or are unwilling.
There is a definite discrepancy between how seriously students consider plagiarism and how seriously it is perceived by faculty. Approximately twice as many undergraduates (40%) as faculty (19%)
consider these activities to be either “not cheating” or “trivial” (Table 1, p.82). Nearly 20% of graduate students reported that over the past three years they had sometimes not properly attributed sources
in written work. Furthermore, only 68% of graduate students believe this form of plagiarism to be
serious, whereas 82% of faculty members do (Table 2, p.82). Both the undergraduate and graduate
behaviours and perceptions of seriousness of the offences are similar to the findings from other Canadian universities participating in the Survey.
Given the chasm between faculty and student perceptions of the seriousness of offences it is
important that faculty explain to students why plagiarism is considered to be a serious offence. Hence
the Committee recommends that:
R.3

All faculty shall discuss with students the reasons plagiarism is considered to be a
serious academic offence.
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One way in which faculty members can convey the seriousness of plagiarism as an academic
offence is by including statements on each of their course outlines.
R.4

The following statement shall be deemed to be part of every course outline, whether
it appears there or not; however, instructors will be encouraged to include this wording on written handouts or web-based course information:
All students in this class are to read and understand the policies on plagiarism and academic honesty referenced in the Policies and Student Resources sections of the plagiarism.dal.ca website. Ignorance of such policies is no excuse for violations.

Focus group discussions with faculty revealed that there was not always agreement on what constituted plagiarism. In fact, some faculty members do not consider cutting and pasting without attribution a serious academic offence. In citing their concerns, faculty and some students noted their
difficulty with interpreting the definition of plagiarism in the calendar; for example, one student commented:
The guidelines are not very well set, as in most teachers have different views of what is and
what isnt plagiarism. There should be a set standard. Profs should be told what is acceptable
and what isnt, because from my experiences, I had a prof that thought something was plagiarism, but many other profs that I spoke to didnt.
R.5

The definition of plagiarism in the calendar shall be accompanied by additional
examples, including several that are discipline-specific.

3.1.1 Self-Plagiarism
During the course of the Committee’s work it became clear that students did not understand what
was meant by self-plagiarism nor why it was considered to be an academic offence. As two students
commented:
Self plagiarism - I don't understand how using my own work twice can be considered cheating.
How can I plagiarise my own work ?. From the conversations I've heard involving other students, this is something a lot of us seem not to understand.
I just think the self plagiarism rule is a rather stupid one as it is your own work and if you happen to get the similar topic in another class should be able to use it without having to cite yourself, as University is supposed to help you become more efficient and it does not make sense to
find new research on the same topic if you have already gone through the hassle of collecting it
and constructing the work. It is just like “bolierplate” material in an office setting where one is
free to use the work or reports and can republish it or make updates as it belongs to the company
without any reference.
Faculty members should explain to students what self-plagiarism is and why it is considered to be an
academic offence.
Faculty members also expressed some confusion about the parameters of self-plagiarism. For
example, if a student has failed to earn academic credit for a course, either by withdrawing or failing,
and later repeats the course, should or can the student receive credit for previously submitted materials? In such cases, the instructor should be responsible for determining whether the student may
resubmit previously submitted material for credit. Accordingly, the Committee recommends that:
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R.6

The definition of self-plagiarism in the Calendar1 shall be amended as follows:
Old: Self-plagiarism is the submission of work by a person which is the same or
substantially the same as work for which he or she has already received academic credit (p.25).
New: Self-plagiarism is the submission of work by a person which is the same or
substantially the same as work which he or she has already submitted to fulfill any academic requirement.

R.7

Item D.6 – Irregularities in Evaluation Procedures (p.26) of the Calendar shall be
amended as follows:
Old: 6. without authorization submitting any thesis, essay or term paper that has
been accepted in one class for academic credit in any other course in any
degree, diploma or certificate programme.
New: 6. without authorization submitting any work that has been previously
accepted in any class for academic credit in any other course in any degree,
diploma or certificate programme. A repeated class shall be deemed a separate class.

3.2

Cheating on Tests

Approximately one-third of Dalhousie undergraduates (Table 3, p.83) and 12% of graduate students (Table 4, p.83) report various types of cheating on tests. The most common form of cheating
concerns getting questions and answers from students who have previously written tests. Nearly 40%
of undergraduates and 25% of graduate students consider this to be either not cheating or trival
cheating compared to merely 9% of faculty members.
This kind of cheating occurs when students get tests and answers from students in other sections
of multiple section classes or from those who have taken the course previously. As one student
explained:
I have written midterms where people have brought in old midterm into the test, which was
premitted. But since the professor did not change the midterm from the pervious year, various
people in the class had the same midterm and as a result just copied the answers from an old
midterm and as a result received perfect scores.
and another noted:
My philosophy class has a 10:30-11:30 class and a 11:30-12:30 class. The prof has two differnt versions of the test but he gives both versions out to both classes. The people from the 10:30
class just go out and tell the answers to the 11:30 class ppl. No student wants to tell on their
classmates though. I mean the prof should be smart enough to figure out this is happening, you
shouldn't force students to do it all. If Dalhousie cares so much about cheating, they should educate their staff to set a better example.

1.

Throughout, all the Dalhousie Calendars are referred to collectively as “the Calendar.” All page references are to the
2004/2005 Undergraduate Calendar. All recommendations for changes to the Calendar apply to all Dalhousie Calendars.
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Fewer than 10% of students report copying from others, using unauthorised notes, or helping
someone else cheat, although the anecdotal evidence provided by several students indicates that this
might be seriously underreported:
In first year anatomy, there was a 10:30am class and a 3:30 class. Some students in the early
class told a large group of students in the later class questions that were on each of the two midterms. This made me very angry that I spent all that time studying and some of my peers told
the other class, giving them the heads up on tough questions. On the first mid term this made
such a difference as to see a marked seperation in the two class averages. This made me frustrated, if two sections of the same class cannot write the exam at the same time, the exams
MUST be different.
Test cheating appears to vary widely across faculties and also within faculties. Students noted that
they come to know who will pay attention and who will not.
Third year electrical engineering is really bad for cheating during tests and final exams. people
bring more cheat sheets than they should, they talk during the midterms and pass notes, and a
few of the professors do nothing… This is very annoying to those of us who work to get our
grades. i feel that our year will become a joke because of all the cheating being done.
Students and some faculty members expressed concern about the increasing use of electronic
devices to cheat in exams.
I've noticed more students using text messaging and cell phones during exams not held in formal
locations (i.e. Dalplex Fieldhouse). It could be that these text messages or cell phone calls are
about non-exam related things, but using these technologies in the exam room raises my suspition about the nature of these activities. Why else would you use a cell phone or send text messages during a formal examination? I really think that something needs to be done about this.
Another student commented:
I think that programable calculators need to be disallowed as in the memory you can store multiple equations and programs to solve question types. For example on a TI-83 you can write a
program to solve all quadratic equations. This gives that student a large advantage over a student who cant afford that calculator.
Other students noted that administrative issues, such as the size of the room in which examinations are held, contribute to exam cheating.
Dalhousie needs to change the way that final exams work. Holding exams in huge rooms
doesn't help faculty members prevent cheating. Every time I've observed students cheating, it's
been in Dalplex or in the arena, where they can talk not very quietly and not risk being caught,
since the room is so large that there's no way they'll be heard. The only students who prefer writing exams in huge rooms like that are those who cheat -- the rest of us hate them.
To ensure that examinations provide accurate tests of students’ skills, it is important that examinations are properly conducted. Accordingly the Committee recommends as follows.
R.8

Electronic computing, data storage and communication devices shall be banned from
all examinations unless specifically authorised. Such devices include but are not limited to, personal digital assistants, cell phones, pagers, and calculators.

R.9

The Academic Integrity Office (see R.13) in cooperation with the Registrar’s Office
should review the adequacy of examination practices and rooms.
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3.3

WebCT, On-line Distance Education Courses,Take-home Exams

It came to the Committee’s attention that students have been cheating in WebCT courses, engaging in unauthorised collaboration on tests and assignments, or locating on-line teaching manuals, test
banks and answers. Courses offered through WebCT and other distance formats must take precautions to outline expectations for collaboration. Faculty members using test banks and other on-line
materials must take special care in designing assignments. As one student said:
online assignments with no faculty monitoring can easily be done in groups or with each others
help. I understand that this si not the intention of the assignment, however, it is still a learning
process, students help each other learn
Students also commented on cheating in take-home exams, stating:
Students help each other on assignments that we are allowed to take home. If instructors truly
expect work to be done on a completely individual basis, they should not allow us to complete it
at home.
I would like to see more care taken to ensure that tests and assignments are different from year
to year. My personal experience with cheating by classmates this year was due to the same takehome exam being given for more than 3 years running.... in a very tight-knit program.

3.4

Other Forms of Cheating

In this section, the figures quoted refer to Table 5 and Table 6 in Appendix I (p.82).
3.4.1 Unauthorised Collaboration
By far, the most frequent form of cheating at Dalhousie is unauthorised collaboration when a faculty member has indicated that work should be completed independently. Slightly more than 45% of
undergraduates and 31% of graduate students indicated that they had engaged in this behaviour once
or more in the past three years. Furthermore, 74% of undergraduates and nearly 60% of graduate students considered this to be not cheating or at most, trivial cheating. In contrast, only 16% of faculty
members considered this to be either not cheating or trivial cheating.
Students cited concerns about the failure of faculty and TAs to be clear about when collaboration
was permitted and when it was not. One student commented:
The way in which professors handle asssignments that have obviously been worked on with by
peers together and there was no guidline saying do not work in groups, needs to change because
it can be seen as plagarism and treated that way when it is not. It is not fair to the students
involved because they all get penalized when everyone particpated equally on the assignment. If
this is a problem with the professors then they should clarify and specify that the student is NOT
to work with other peers due to the chance that there assignments may be too similar and therefore calling for a case of plagarism.
while another said:
While I'd never cheat on a paper or exam, back when I was in Physics and hating it we used to
get a lot of assignments that we'd work on together. The prof never said we couldn't, and even if
we're technically not supposed to, there's nothing in place to stop us, so we can only assume that
they don't care...and thus continue our cheatin’ lifestyles.
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Some suggested that collaboration on individual reports or assignments should not be considered
plagiarism, since collaborative learning is an important part of post-secondary learning.
Instructors should be careful about refering to ‘collaboration’ on individual assignments as
‘cheating’. The group setting is something that should always be encouraged because Dalhousie
has a great group-oriented learning environment and that puts the school in a class on its own
(ask anyone who ever went to U of Calgary, for eg.).
Collaboration to various degrees can be a useful part of the learning process. However, when evaluative material is involved, the Committee believes that any collaboration must be explicitly authorised by the instructor. To help assure that the instructor’s permission is sought, a default assumption
of no collaboration is recommended. Further, given the ease with which material can be transferred by
electronic means, students must take responsibility for actively preventing unauthorised access to their
work. For example, students should not share passwords to computer accounts, and should ensure
that their computers in a shared residence are password protected.
R.10 A new statement on unauthorised collaboration shall appear in the Calendar as follows:
In the absence of specific authorisation from the instructor of a class, all students shall
assume that any assignments are to be completed independently, without any form of
collaboration.
Students shall take reasonable precautions to prevent unauthorised access by other students to their tests, assignments, essays or term papers.
3.4.2 Falsification of Laboratory Reports
Faculty members and TAs in classes requiring laboratories raised concerns about the degree of
originality of lab reports. In the Survey, approximately one third of undergraduates who participated
in lab work indicated that they had fabricated or falsified data. Nearly 40% of students consider this
to be either not cheating or trivial cheating.
Some students indicated that they cheated because the assignments were worth so little.
With regards to labs - I did a science undergrad - just about everyone falsified / plagiarised labs.
The reason is that they were worth so little. You have 10 labs or so, each is worth 2-3%, but
take 7-10 hours to write. I'm not justifying cheating, but course structures promote it when they
attribute very little credit to assignments that require many hours. It is simply too easy to spend
1 hour copying the assignment and risk getting the “F” on a 2% assignment. In my personal
experience whenever I cheated on assignments in undergrad it was because the percentage worth
of the assignment was simply not reflective of the amount of work that had to be put in it.
Others believed that it was acceptable to cheat because labs often require that you get the “right
answers”. As one student said:
If I do a lab, and I know the theory behind the lab prior to doing it, what do I learn by doing
the lab? Nothing. If my results don't agree with the theory I already know to be right, I will
doctor the data so as I don't get penalized. I don't see what the harm is there. I truely know the
thoery, how I arrived at that should be of little concern. If however I didn't know the theory,
and stole numbers from someone and was completely oblivious to what they mean, that would
be cheating.
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In sharp contrast to student perceptions, 85% of faculty members consider falsification of lab data
to be a serious offence. Only 60% of the graduate students who responded to the Survey indicated
that they were involved in gathering lab data. Of those who did participate in laboratory research, 7%
indicated that they had falsified data. These results are consistent with those from other Canadian
universities.
Some students point to faculty practices that are contributing to cheating on lab reports. One student noted:
I would like to see changes made in the way lab reports are handed back to students after they
have been marked! Leaving the lab reports outside of the professor's door is not effective because
people are taking these reports and copying them without the individual that wrote the report
knowledge….The university needs to develop guidelines for lab reports and assignments in science and how they will deal with the situation if someone is taking a person's lab reports without their knowledge
Students indicated that, in addition to falsifying data, they had also copied lab reports; for example:
The biggest problem is in first year (I also did my undergrad here). There is a HUGE amount
of cheating in the residences, especially in the sciences. I knew of many occurences where a
groups of people wrote one lab report, printed off a few copies, and handed each in as their own.
How is it that the lab professors don't care?
3.4.3 Falsification of Research Data
A distinction is made in the Survey between falsification of data or other parts of laboratory
reports, and the falsification of research data. These latter data appear in projects where students are
expected to generate their own data such as required in honours theses, graduate theses, or other independent research work.
The Survey reported that 25% of undergraduates and 40% of graduate students had not been
involved in collecting research data over the past three years. Of those who did gather data, 7% of
undergraduates and 4% of graduate students reported falsifying the data, compared to 10% and 3%,
respectively, of students in other Canadian schools.
3.4.4 Falsification of Bibliographies
Seventeen percent of undergraduates and 10% of graduate students reported that they had falsified bibliographies. Fifty percent of undergraduates and 33% of graduate students considered this to
be either not cheating or trivial cheating. One student said:
I have friends in health education that make up their bibliographies on a regular basis and copy
each others work all the time. Why isn't academic honesty enforced equally in every program?
Dal really needs to sort this out.
Another remarked:
The assignment that I worked on with someone was in a class where we do tests as a class
(under the professor's advice and permission), and the biblioraphy I partially fabricated was
really more of a case where I had to pass in a bibliography with more sources then I would use,
so I put some books that I hadn't looked at yet on it
The remaining students responding to the Survey recognised that falsifying bibliographic entries
was an academic offence, as did 92% of faculty members.
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3.5

Special-needs and International Students

3.5.1 Special-needs Students
The Survey did not ask respondents to indicate if they were special-needs students, nor did the
Committee meet with students with special needs. Additionally, the SDC does not record whether
students have special needs; however, the Office of Student Accessibility Services reported that to their
knowledge, there had been no discipline cases involving special-needs students. One concern
expressed by Student Accessibility Services is the extent to which the help provided to these students
by private tutors breaches academic integrity. The Office of Student Accessibility Services would
strongly support a centralised system of information and resources available to help students and their
tutors understand how to avoid committing academic offences.
R.11 Student Accessibility Services and the Academic Integrity Office (see R.13) shall
work together to monitor the academic integrity of students with special needs.
3.5.2 International Students
The Committee heard numerous comments about the incidence of plagiarism and other forms of
cheating by international students. One student said
I have seen plagarism committed by students in my program. Many of them are very weak in
english. Given this poor command of english (some are unable to listen to lectures and take
notes at the same time), I can understand why some may feel a need to “cut corners” and submit
sentences/paragraphs taken from the literature. I wonder if Dalhousie does enough to address
this problem or is just happy to accept the foreign students higher tuition money and then let
them “sink or swim”.
Although the SDC does not keep statistics specific to international students, concern was also
expressed by present and previous members of that committee about the large proportion of international students who appeared before the SDC claiming that their offence was directly related to their
lack of proficiency in English.
R.12 The AIO (see R.13) database shall include information about whether a student was
admitted to Dalhousie on the basis of a TOEFL or similar test.

3.6

Who Cheats?

Information from the Senate Office database does not yet identify specific groups of students who
plagiarise or otherwise cheat. Further analysis of the Survey data may identify special populations
where cheating is prevalent. McCabe’s research suggests that there are specific populations with higher
rates of cheating than others.

3.7

Summary

These preliminary data show discrepancies between faculty and student perceptions of the seriousness of certain types of cheating. Survey data show that faculty and students agree on the five most
serious types of cheating: pretending to be someone else, copying test answers, submitting work from
a paper mill, copying material verbatim without proper attribution, and using unauthorised crib notes
(Table 7, p.85). However, far more faculty than students perceive these to be serious. McCabe, in his
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analyses of the Survey from various schools, reports that these differences are not unusual. This discrepancy must be rectified by ensuring that faculty members are fully aware of the seriousness of academic offences and convey this understanding to students.
These data also show that plagiarism, test cheating, and unauthorised collaboration occur frequently at Dalhousie. Dalhousie data generally conform to McCabe’s findings that 10% – 15% of
students will cheat regardless of any safeguards; a further 10% – 15% will not cheat in any circumstances, and the remaining 60% – 80% can be influenced to cheat or not cheat depending upon institutional policies and educational activities. It is to this large group that integrity efforts must be
targeted.
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4

Educational Strategies and Resources

Comments from faculty and students repeatedly emphasised prevention of plagiarism and other
forms of cheating as preferable to merely detecting and punishing those who offend. The Committee
firmly believes that Dalhousie must spend as much effort on educating the students about correct
ways of writing and citing sources as on detecting and penalising violators. One faculty member
observed:
I think we need to do a good job of educating students about these issues. I think the emphasis
should be on education, not dire penalties.
The problem is not simple, nor is there a simple solution.

4.1

Establish an Academic Integrity Office

Prior to and during the course of this Committee’s investigations, it became apparent that there
were many excellent resources on campus for preventing plagiarism. However, these resources are
managed by different units on campus and are not coordinated. Often, students who would find
them useful did not know where to find them or even that they existed.
Faculty members are similarly unaware of the resources available. One faculty member stated
I know there are policies....but I cannot recall them off the top of my head or even where to find
them - need to be easily accessible so that if an incident occurs it is clear what the proper course
of action is to be.
Another said
There is quite a bit of variation among, not only instructors, but disciplines as to what is common knowledge and what is isn’t., what needs to be footnoted and what doesn’t, and there are
different conventions within different disciplines… Think more about what can be done, more
comprehensively rather than just relying on individual faculty members or students to find out
what plagiarism is.
In the last year attempts have been made to coordinate the University’s various resources and services. For example, existing library web pages dealing with plagiarism were given a higher profile by
being linked from the Dalhousie homepage, and being assigned a user-friendly web address (http://
plagiarism.dal.ca). Furthermore, links to existing policies were added to these pages. However, the fact
that many members of the University do not know of the existence of this resource indicates that
more publicity is required.
R.13 An Academic Integrity Office (AIO) shall be created to coordinate the prevention,
detection and punishment of academic dishonesty, in partnership with appropriate
offices on campus (e.g., Centre for Learning and Teaching). The responsibilities of
the AIO will include, but not be limited to, the following.
• provide training and support for students, faculty and members of discipline committees
• publicise policies and resources relating to academic honesty
• maintain a central information service
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• maintain the academic integrity website
• administer and document the discipline process (currently a function of the Senate
Office)

4.2

Informing Students

The focus group discussions and comments from the Survey very clearly pointed out the need for
education of students about academic integrity. Most faculty were emphatic that many students plagiarised because they did not know any better. Students also indicated that they were not appropriately informed in high school about plagiarism and other forms of cheating. A student commented:
students coming directly from high school are a little overwhelmed with the workload and need
direction on how to handle this … students need to be informed of the sources of help on campus (so that they don't, for example, ask for their friend's assignment as a guide).
When asked about their sources of information about academic integrity, undergraduate and
graduate students indicated that their primary sources were the Calendar, the library website, faculty
members, and TAs (Table 9, p.85).
4.2.1 Registration and Calendar
There are a number of ways to ensure that all students are informed of the academic integrity policies and instructed in the appropriate citation methods. Students should be introduced to these issues
as early as possible.
R.14 An academic integrity information packet shall be produced by the AIO, outlining
policy, definitions, penalties, process and sources of support, and included in registration information.
In addition to registration information, students indicated that the Calendar is an important
source of information about academic integrity issues. During discussions with both faculty and students, it became clear, however, that the current explanations in the Calendar are inadequate. The
current arrangement of the Calendar and the language of the policies make the information difficult
to find and understand.
R.15 The Registrar’s Office shall rewrite the Intellectual Honesty section of the Calendar
to be more understandable. In addition, the web version of the calendar shall have
internal links to all sections to facilitate direct links from other web pages to relevant
sections. The Calendar shall also include links to various relevant resources such as
the plagiarism website.
Aside from deficiencies in the Calendar, students also commented on the lack of other information and instruction about academic integrity issues:
In addition to informing students in their Registration packages and through the calendar it is
also important that students receive direct instruction when they are on campus. Someone has
to take students aside and teach them. It has to be made a priority by the university for students
to take it seriously.
One of the instructional resources currently available is the University’s plagiarism website.
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4.2.2 Website
Faculty need to be able to assume that students have a basic knowledge of matters related to plagiarism and academic integrity generally. Some Faculties, Departments or Schools have prepared
handouts containing information about plagiarism which are given to all students in their programs.
This is an excellent practice and should be encouraged. However, there should be one location containing this information.
The Library has in recent years taken the initiative to develop a website devoted to academic
integrity issues. It includes samples of various citation formats as well as an on-line tutorial to assist
students in avoiding plagiarism. This website was recently relocated from the Library site to http://
plagiarism.dal.ca. Students remarked:
I think that the faculty must make clear their expectations regarding plagiarism by either referring them to the website or by outlining what plagiarism is themselves .
and:
There is an on-line tutorial on the library's website. I would suggest that this be examined to
ensure it is as thorough as necessary, and then require all students to take and pass it every year
Maintaining an academic integrity website and keeping it current is part of coordinating academic integrity issues on campus. The librarians as well as faculty and students have suggested that
this website be enhanced to include more information, for example, guidance on paraphrasing and
strategies for efficient planning such as that provided by the Library’s Assignment Calculator on the
website.
R.16 The academic integrity website shall be further developed and maintained by the
AIO.
However, it is not sufficient for students to be directed to the website for all their information on
academic integrity issues. One student suggested that:
[Dalhousie] Introduce a mandatory, detailed plagiarism tutorial, either through the libraries
or writing requirements/major paper courses or online. Currently the practice is mainly to refer
students to various websites/texts and to learn proper citation on their own (for the most part).
Dal needs to take a more active and in-your-face approach.
The required writing classes conducted in various Faculties on campus could include the necessary instruction on academic integrity.
4.2.3 Required Writing Classes – First year
Currently, many but not all Faculties require students to take writing classes. There are wide variations in the components of these writing courses. The Writing Across the Curriculum program, for
example, stipulates that all first-year students must take a writing requirement class in any one of a
number of disciplines. Faculty expect senior students to understand the principles of academic integrity in writing; however, students indicate that they have not necessarily received proper instruction.
As one student put it:
I think that there should be more focus in first year courses on teaching students the EXACT
guidelines of plagerism. i.e. what paraphrasing is. I never knew what it was up until my third
year of university and thought that simply referencing the correct source was enough. Imagine
that I could have failed a course due to the lack of education by the university on this matter.
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Where writing classes exist, individuals have commented that there is little consistency and varying degrees of rigour and focus across these classes.
The writing requirement courses generally use the same assignments/questions from year to year,
and 3rd or 4th generation essays are routinely passed in as original work. (Biggest Culprit:
GERM1020 X/Y )
R.17 Students in all Faculties shall be required to complete a writing course that includes
as a minimum requirement the basics of writing a term paper, with attention to
research skills, the importance of academic integrity, proper citation, and avoiding
plagiarism.
Realising that implementing required writing courses may take considerable time, the Committee
further recommends that as a minimum:
R.18 All first year students shall receive instruction on intellectual honesty, how to avoid
plagiarism, and how to cite appropriately.
An on-line tutorial is available from the libraries; however, Faculties and programmes could
choose to implement their own workshops or seminars.
4.2.4 Continuing Students
Besides the mandatory instruction in first-year, there also need to be more opportunities available
for all students to learn about academic integrity at any point in their program. One faculty member
remarked:
Faculty (and Faculties) must ensure that all students are given formal classroom instruction in
plagiarism as soon as possible: it is also essential to ensure that no students “fall through the
cracks” (eg, transfer students from other countries) regarding formal instruction in plagiarism.
Noting that the Writing Workshop provides instruction in this area (see Section 4.2.9), the Committee recommends that:
R.19 Workshops shall be provided on effective paraphrasing and citation format through
the AIO and/or the Writing Workshop.
Acknowledging that different disciplines have different standards and issues, it is recommended
that
R.20 Each Faculty shall present seminars on Academic Integrity issues particular to its discipline.
As well as formal instruction, there is also a need to remind students of the variety of resources
available.
R.21 The AIO, in cooperation with Student Services, shall send an email about academic
integrity/intellectual honesty resources and services to all students at the beginning of
each term.
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4.2.5 International Students
Many international students gain admission to the University by achieving acceptable TOEFL
(Test of English as a Foreign Language) scores, or by passing a year of study in a Canadian secondary
school (grade 12). As one faculty member lamented:
Change the way foreign students are tested for use of English. The TOEFL score is not working.
Students who are not fluent in English do not understand what we tell them about academic
integrity, and cannot successfully complete writing assignments without cheating.
Passing such requirements indicates that the students have attained a certain level of language
acquisition characterised by perception of units of meaning, their categories and functions. They have
internalised the rules relating categories and functions, and can articulate sequences of sounds and
construct forms of communication. However, these are not enough. As a result, many of these students produce assignments that violate the principles of academic integrity; they often plagiarise,
many times inadvertently. Accordingly, it is recommended that:
R.22 Dalhousie shall screen students who have been admitted on the strength of a test of
English language proficiency (e.g. TOEFL). Such screening must include an essay
component, and should occur before the regular program of study has begun. Those
students who are identified as requiring further instruction, must attend non-credit
courses in English.
These courses will focus on strategies to assist students in using syntactic (logical indicators),
semantic (lexical and connotative), and rhetorical (meaningful organisations) forms of standard
English in a scholarly context, including proper citation. The classes will provide opportunities for
students to practise expressions of English through use of familiar and unfamiliar re-combinations of
language elements at their disposal. The motivation for these students will be successful completion of
a degree program. In addition to classes, international students may also benefit from one-on-one
instruction; therefore, it is recommended that:
R.23 Support services shall be expanded to provide resources for individual instruction
that helps international students to identify and correct patterns of error in their use
of standard, idiomatic English in speaking and writing.
Providing adequate language study opportunities and support services, will not only help international students succeed in their programs, but will attract others to follow.
4.2.6 Faculty as Sources of Information about Academic Integrity
Students reported that their primary source of information about academic integrity issues was
faculty members. As Table 10 (p.86) shows, however, there was variation in both the different types of
academic integrity issues discussed in class, and the frequency with which those issues were discussed.
While 62% of faculty members reported discussing with undergraduates the importance of the proper
attribution of work, fewer than 50% reported discussing plagiarism, the appropriate citation of Internet sources, or made clear their expectations for collaboration in group work. The probability of these
issues being discussed with graduate students was lower. In commentary, graduate students themselves
indicated a need for refresher courses in issues of academic integrity.
Some students reported that faculty members warned students not to plagiarise, without actually
explaining the meaning of plagiarism. As one student remarked:
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More discussion about the issue would be helpful - perhaps in classes the issue should be given
some time for discussion, instead of just having the university policy read at the beginning of
class as a formality.
In addition to faculty members’ being the most significant source for learning about academic
integrity issues, students also emphasised the importance of faculty members as role models for academic integrity. Unfortunately, some students commented on the failure of faculty to act as role models. One student said:
Evaluate and review the work of professors for plagarism in their written work to set a good
example. Certain profesors at Dal blatently fabricate information in their texts and claim to
quote their works that were never published
and another opined
If you expect academic integrity from students, then we must expect the same from our professors
and instructors. I have had more than a few professors (including tenured profs) who are illprepared to teach their courses and have used materials that are not their own without properly
referencing them or announcing their sources. In one case, one prof actually downloaded and
used a powerpoint presentation that came from a website -- the whole time, we had thought it
was his original lecture. There is nothing wrong with using a variety of materials -- but what
was wrong was not referencing it or announcing in class where the lecture materials came from.
… Academic integrity is not just the prevention of cheating or plagiarism, it means proactively
upholding excellence in academics -- on the part of students and on the part of our profs,
instructors, teaching assistants. What are the consequences to profs who obviously don't put
much effort into their teaching? For me, that is an example of a violation against academic
integrity.
Therefore, the Committee recommends that:
R.24 Faculty members shall observe academic integrity principles in preparing and presenting lectures and other class materials.
4.2.7 Teaching Assistants as Sources of Information about Academic Integrity
TA roles differ among disciplines; for example, a TA may conduct tutorials, supervise laboratories,
mark assignments, and invigilate examinations. Responses to the Survey and from the TA focus group
indicated that one important role for TAs was as a liaison between the faculty member and students.
As one respondent noted,
in the larger classes TAs are often the only significant contact that students have with academic
personnel.
TAs believed they should be role models for academic integrity, identifying questionable academic
practices in which students engage, and providing clear instruction to students about plagiarism and
its consequences. Consistent with other Canadian data on the Survey, more than 75% of TAs report
that they discuss various aspects of plagiarism with their students (Table 11, p.86). TAs believe that
given time to provide detailed feedback on assignments, they can be instrumental in assisting students
in avoiding plagiarism. In Faculties where TAs conduct tutorials, this role is particularly important.
4.2.8 Students Informing Students about Academic Integrity
In the fall orientation of 2002, prior to the appointment of the Committee, the Dalhousie Student Union discussed issues of academic integrity with new students. Included in the orientation was
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information about the library website and sections in the Calendar describing academic integrity. At
various times during the year, the Dalhousie Student Union drew attention to plagiarism in a variety
of ways; for example, they placed posters in student gathering areas warning against plagiarism. In the
latter part of the Committee’s mandate, the Dalhousie Student Union during its regular addresses to
students, reminded students of the Survey and encouraged them to participate. This active engagement by the Dalhousie Student Union is an integral part of creating and maintaining an environment
of intellectual honesty at Dalhousie. In the Committee’s discussions with students, it was clear that
peers could reinforce messages delivered to students by faculty and via official communications. The
Committee therefore recommends that:
R.25 The AIO in partnership with the Dalhousie Student Union shall hold an annual Academic Integrity Week to highlight resources and services.
4.2.9 Writing Workshop
Many resources are provided to help students with writing. For example, the libraries offer
research and reference assistance which includes instruction on correct citation styles. Some departments offer tutorials. The Counselling Centre offers workshops on study skills and time management.
The most comprehensive writing service is offered by the Writing Workshop, provided by Student
Services. Located in the Killam Library, the Writing Workshop offers individual tutorials, non-credit
classes in the process on writing, non-credit classes in English for speakers of other languages, sessions
in use of proper citation, and special presentations designed according to requests from various
departments and referrals from the SDC (Appendix J, p.88).
Services are provided by one full-time senior instructor and several part-time tutors. The full-time
instructor holds tutorial sessions, teaches all classes, gives all special presentations, and directs all other
activities in the Writing Workshop. Non-credit classes are conducted for 2 hours per week for 4 weeks
from October to March. Tutors conduct one-to-one sessions with students. The instructor and tutors
guide the students through the stages in the process of writing academic papers, helping them to recognise patterns of error and to develop strategies for improvement. Classes for speakers of other languages focus on language form and function, helping students to gain competence and confidence in
using standard English for academic purposes. These classes are conducted for approximately 3 hours
per week each term on both Sexton and Studley campuses. Appendix J (p.88) provides further information on the Writing Workshop.
In 2002-2003, 420 students (42% ESOL) used the tutorial service in 1,910 sessions. Of these students 98% visited two or more times. These students, both undergraduate and graduate, came from
all faculties (Appendix J, p.88). Requests for these services from students and departments have
increased steadily. Furthermore, students are being referred in increasing numbers by the SDC. The
Committee views the service offered by the Writing Workshop to be critical to the University’s strategy to combat plagiarism.
R.26 The Writing Workshop shall be expanded in order to meet existing and future
demands on its services. This requires more instructors, more tutors, expanded
hours, administrative assistance and more physical space.
Although the Writing Workshop is currently located in Student Services, the services it provides
to both faculty and students are academic in nature. It is therefore recommended that:
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R.27 The Writing Workshop shall remain a discrete unit reporting to the Vice President
Academic, while maintaining close ties with Student Services and the AIO.

4.3

Informing Faculty

Students are not the only constituency requiring educational support in this area. Many faculty
members mentioned the lack of accessible information and support. Faculty members commented:
I would like to attend a workshop on these issues - I did attend one on internet plagerism but I
would not mind a refresher on policies regarding cheating at Dal.
and
Better orientation of faculty to nature of academic offences, processes and penalties
and
Each new Faculty member should be given a proper orientation to the system and the processes.
Students reported their disappointment with faculty members who failed to support academic
integrity. Examples they cited included faculty inattention to changing assignments and to monitoring exams effectively. As one student said:
Professors need to make up new assignments and tests from year to year. Using the same tests
and assignments every year makes cheating easy for some students…. Making assignments and
tests different than past years should be more stimulating for students and it should be for professors.
Another added:
Prof, TA, etc. who are supervising a test or an exam should monitor the students more effectivly.
Walk up and down the isles in the test room, do not sit at a desk and read the news paper. Its
hard to catch people cheating when you are reading the news paper or doing a word search during the entire test period.
Despite these obvious problems with certain faculty behaviours, other faculty members reported
implementing several safeguards to prevent students from cheating. As shown in Table 12 (p.86),
80% of faculty reported changing their exams frequently, monitoring students closely during exams
and tests, and including information about cheating on their course syllabus. However, only 65% of
faculty reported discussing their views on academic integrity with students.
Only a small percentage of faculty members report not implementing any safeguards, but others
commented on the difficulty of locating potential resources for preventing plagiarism, and the procedures for pursuing suspected cases of academic dishonesty. The variety and format of information
sources (Calendar, Guide to Academic Procedures, SDC Procedures and Guidelines as well as any
Faculty-provided documentation) creates much confusion and hinders full knowledge of all relevant
procedures and processes.
R.28 The AIO shall distribute a guide to faculty outlining all academic integrity policies,
definitions and the process for reporting a discipline case including types of documentation required.
R.29 The AIO shall work with Personnel Services to provide a workshop and documentation on academic integrity policies for all new faculty members.
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R.30 The AIO shall provide workshops for all faculty on issues of academic integrity.
These workshops could cover topics such as the following, suggested by faculty members.


Hints on how to prevent plagiarism, such as
 Oral exams.
 Originality declarations.
 Design of assignments and examinations.
 Grading schemes.
 Detecting plagiarism.
 Student attitudes leading to academic dishonesty.
 Problems students have in understanding what constitutes plagiarism.
 Faculty members as role models for academic integrity; for example, by citing the source
of course notes.
In addition to the above, the plagiarism website includes helpful hints and suggestions for preventing plagiarism, and should be expanded to reflect the content of these workshops.
4.3.1 Centre for Learning and Teaching
The Centre for Learning and Teaching (CLT formerly OIDT) is a valuable resource for faculty. Its
mandate is “to initiate, coordinate, and support activities to improve teaching and learning at Dalhousie University.” For example, CLT informed the Committee about the research of Don McCabe and
the Survey, and brought him to the 2003 Conference on Learning and Teaching as keynote speaker.
As part of its mandate, CLT plays a key role in educating faculty and TAs about academic integrity
issues.

4.4

Informing Teaching Assistants

TAs reported having learned about academic integrity policies primarily from faculty members,
supplemented with information from the library website, TA orientations, various departmental student handbooks, and the Calendar. Some faculty members indicated that they informed their TAs
about academic dishonesty verbally, while others provided their TAs with copies of departmental policies. In at least one department, there is a full day orientation for incoming TAs. Nearly 75% of TAs
indicated that they had been clearly instructed by faculty members in course expectations about plagiarism and other types of cheating. Unfortunately, 20% of TAs reported that they had never discussed these issues with the professors for whom they were working (Table 13, p.87). Further, they
commented that they were often not clear on which activities constituted academic offences and
which did not. Some of this evidence is reflected by the Survey data indicating the degree of seriousness which TAs assigned to various forms of academic dishonesty compared to faculty members and
students (Tables 1, 3 and 5, Appendix I). Students also reported some concerns about the level of TA
understanding of plagiarism. To quote one of the responses
If a plagiarism situation occurs, there should be a rigorous protocol for TA and faculty to follow.
This would minimize the amount of mistakes done by TA and faculties and improve the significance of anti-plagiarism policies at Dal. The students being TAs should be informed and
trained accordingly”.
Comments from undergraduates provided a further reason for appropriate TA training, citing
concerns about fraternisation between students and their TAs. One example cited was an open discussion amongst students that they could go to “that TA” for the answers to the questions.
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R.31 The AIO shall provide teaching assistants with guidelines for instructing students
about plagiarism.
R.32 The AIO shall provide teaching assistants with an annual workshop to assist them in
dealing with academic integrity issues in the course of their duties.
R.33 Faculty members shall provide their teaching assistants with clear instructions about
preventing, detecting and reporting academic dishonesty.

4.5

Summary

Implementing educational strategies and improving resources as suggested in the previous discussion should decrease the incidence of academic dishonesty, and demonstrate to students, faculty and
the community, Dalhousie’s commitment to academic excellence. Although the Committee believes
that these measures will be successful in influencing the majority of Dalhousie students to adhere to
the principles of academic integrity, it would be naïve to think that the University will no longer
require a means of dealing with violators. The next section discusses the discipline process and penalties.
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5

The Discipline Process

In a comprehensive approach to academic integrity, it is important to have mechanisms for dealing with the small percentage of students who will violate University standards. Thus, both educational interventions, as described in previous sections, and disciplinary processes are important parts
of an integrated plan. Students noted that one important way to prevent plagiarism and other types of
cheating was to ensure that those who cheat are caught, reported, and punished. They observed that
failure to detect and punish such behaviour desensitises many students to the nature of cheating:
I think that allowing SO MUCH of this makes students think lightly about their studies and
allows more people to not consider themselves as engaging in cheating when they do things that
aren't necessarily academically appropriate, such as lying to get extensions, doing individual
work in groups, and “forgetting” to source paraphrased materials. I think these small things are
far more insidious and prevalent at Dalhousie than large-scale blatant cheating and I think
this is something that should be seriously considered.

5.1

Offences

A first step in the discipline process is clarification of what constitutes an academic offence. Comments by faculty and students indicate that there is considerable misunderstanding about this issue.
The Calendar (p.25) states the following principle:
A University should epitomize the quest for intellectual honesty. Failure to measure up to the
quest for such a standard can result in an academic offence.
The Calendar also lists some examples of academic offences. Other universities have longer lists. It
must be clear that such lists are not a catalogue of all possible offences, and, significantly, that students
have a responsibility to abide by the above principle and the rules set by their instructors. Accordingly,
the following are recommended:
R.34 The following statement shall appear in the Calendar (p.25) after the first paragraph
under the heading “Intellectual Honesty”
Violations of intellectual honesty are offensive to the entire academic community, not
just the individual faculty member in whose course an offence occurs.
Instructors are responsible for setting examinations and assignments as part of the
learning process, and for evaluating those examinations and assignments, including
ensuring that any rules stated for the procedures used in an examination or assignment
are followed. Any breach of such stated rules which could result in a student’s gaining
advantage, may constitute an offence.
R.35 The following paragraph shall be inserted in the Calendar (p.25), immediately following the heading “Examples of Academic Offences”
There are many possible forms of intellectual dishonesty. The following list of examples
is to be considered representative but not definitive nor exhaustive, and nothing in this
list shall preclude the university from prosecuting an alleged violation of intellectual
honesty.
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Although some students indicated that they thought the definition of plagiarism was too general,
the Committee, as a result of its deliberations, favours the general statement included in the Calendar.
However, as stated in R.5, further examples would be useful.
After evaluating the comments from faculty members and TAs, the Committee concurred that an
“aiding and abetting” offence is a necessary addition to the Intellectual Honesty section of the Calendar. The Code of Conduct section of the Calendar already contains a statement prohibiting students
from aiding in the commission of an offence. Other universities have similar statements which apply
to all offences.
R.36 The following entries shall appear in the Intellectual Honesty section of the Calendar:
Aiding in the Commission of an Academic Offence
No student shall encourage or aid another student in the commission of an
academic offence, for example, by lending another student an assignment
knowing that he or she may copy it for submission, or by allowing another
student to copy answers during an examination.
Misrepresentation
Any person who provides false or misleading information during an investigation of a suspected academic offence is guilty of committing an offence.
As a consequence of R.36, passages of the Calendar will require rewording, as follows.
R.37 The following changes shall be made to section D.6 – Irregularities in Evaluation
Procedures of the Calendar (p.27)
Old

New

A member of the University who attempts
or who assists any other person in an
attempt to obtain, by irregular procedures,
academic standing in a class related to any
degree, diploma or certificate programme,
commits an academic offence and is liable
to a penalty. Without limiting possible
irregularities in evaluation procedures that
may be considered by the Senate Discipline
Committee, the following examples shall
be considered irregular procedures:

A member of the University who attempts,
or who assists any other person in an
attempt, to fulfill, by irregular procedures,
any requirements for a class, commits an
academic offence and is liable to a penalty.
Without limiting possible irregularities in
evaluation procedures that may be considered by the Senate Discipline Committee,
the following examples shall be considered
irregular procedures:

arranging for or availing oneself of the arranging for or availing oneself of the
results of any personation at any examina- results of any impersonation at any exam
tion or test;
or test;
without authorization procuring a copy of without authorization procuring a copy of
an examination, test or topic for an essay an examination or test, topic for an essay
or paper, or,
or paper, or other work, or,
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5.2

Old

New

in the absence of any enabling statement
by the Faculty member in charge of that
class submitting any thesis, essay, or paper
or academic credit when one is not the sole
author, or,

without explicit authorization from the
faculty member in charge of that class,
submitting any work for academic credit
when one is not the sole author or creator,
or,

Detection of Academic Offences

There is a real danger to academic integrity in handling increased University enrollment by creating large classes. Large classes make it difficult to use effective assessments involving writing, either in
exams or assignments. Where writing is used, the difficulty of detecting plagiarism reduces the
chances of catching violators. Where the chance of getting caught is low, plagiarism is more likely to
occur. The University has taken the helpful step of subscribing to an external service (Turnitin.com)
to help instructors to detect plagiarism. This can be very effective in detecting cases in which students
plagiarise from each other. However, only 30% of faculty report that they are currently using this service on a regular basis.
Recent media attention particularly that surrounding the case of the McGill student who challenged the right of the University to require him to submit papers to a private service, has polarised
students’ opinions about the use of Turnitin.com. It is also clear that students have some misperceptions about the use and function of Turnitin.com
Websites such as “turnitin.com” should not be used to mark papers. If a paper is suspected for
plagiarism, then perhaps the site could be used. But to use it on every single paper is both inefficient and unfair to the students. The majority of students do not copy on a regular basis, especially for papers the policies of turnitin.com are unfair to students. while it is reasonable for the
university to seek outside help in trying to curb plagerism, to subscribe to a website that appropriates students work without their permission is wrong. It is not fair to make students agree to
such a policy under the guise of offering them a choice. The choice is really to accept the policy or
not allow enrolment. Further, I personally know of several cases where students have more than
50% of a paper copied from sources and still not get caught.
Despite these concerns by some students, others supported the use of these electronic services suggesting that it was a safeguard for those who do not cheat. Faculty should explain the purpose and
usefulness of these services in promoting academic integrity.
R.38 Dalhousie shall continue to subscribe to Turnitin.com. Academic Computing Services shall improve the way faculty are introduced to and trained to utilise Turnitin.com, with the goal of increasing use of this service, especially in larger multisection classes.
R.39 Faculty members shall include the following statement on each course outline:
Dalhousie University subscribes to Turnitin.com, a computer based service which checks
for originality in submitted papers. Any paper submitted by a student at Dalhousie
University may be checked for originality to confirm that the student has not plagiarised
from other sources. Plagiarism is considered a serious academic offence which may lead
to loss of credit, suspension or expulsion from the University, or even the revocation of a
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degree. It is essential that there be correct attribution of authorities from which facts
and opinions have been derived. At Dalhousie there are University Regulations which
deal with plagiarism and, prior to submitting any paper in a course, students should
read the Policy on Intellectual Honesty contained in the Calendar or on the on-line
Dalhousie website. The Senate has affirmed the right of any instructor to require that
student papers be submitted in both written and computer readable format, and to submit any paper to a check such as that performed by Turnitin.com. As a student in this
class, you are to keep an electronic copy of any paper you submit, and the course instructor may require you to submit that electronic copy on demand. Copies of student papers
checked by this process will be retained by Turnitin.com. (Memo from Vice President
Academic and Provost, August 7, 2002)

5.3

Reporting Infractions

All members of the University community have a responsibility to maintain academic integrity. In
particular, Senate regulations require faculty members to report suspected infractions, although many
faculty appear not to be aware of this obligation. The “Guidelines for Academic Evaluators Regarding
Violations of Academic Regulations by Students” (As amended by Senate April 14, 1997) states:
The Senate has delegated its authority to adjudicate all cases of alleged violations of academic
standards by students exclusively to the Senate Discipline Committee. From the decisions of this
Committee, an appeal lies to the Senate on such grounds as it determines are appropriate. No
one else, including individual members of faculty or other academic evaluators of student performance (hereafter, “evaluator”), has any authority to create new offences or to adjudicate
upon them. Thus, it is inappropriate for an evaluator to undertake personal, unilateral action
in relation to alleged violations of any academic regulations. Any attempt by anyone or any
body other than the Senate or its Discipline Committee to deal with an offence is null and void
and leaves the student still liable to discipline for that offence.
Violations of academic integrity are offensive to the entire university community, not just the faculty member teaching a course. Given that these infractions occur, the consistency with which
offences are reported contributes to the overall environment of intellectual honesty.
5.3.1 Faculty
Despite acknowledging that academic integrity is an important part of the intellectual climate of
the University, 51% of Dalhousie faculty reported that they had ignored cheating in their courses.
The reasons for ignoring cheating included a lack of evidence to support the claim, and the belief that
cheating was trivial. However approximately 15% of faculty members reported that they had no time
to pursue the suspected cases, that they lacked support from administration, or that they “just didn’t
want to deal with it.” Focus group discussion supported these survey data. Additionally, focus groups
talked about their disaffection with the process because of their experience that penalties assessed by
the SDC were inadequate.
As discussed earlier, each faculty member has an important function as a role model for students.
By failing to follow through with the reporting of infractions, faculty members not only flout University regulations, but send a message to students that academic integrity is not taken seriously. One student mentioned:
Last year several students in the nursing program were observed cheating during at least one
exam by staff and other exams by other students. The faculty, by observing the cheating and
Senate ad hoc Committee on Plagiarism

30

Final Report — May 13, 2004

having the students who observed directly report it were aware of the cheating and specifically
the offenders. No action was taken. The class protested and still no action was taken. Why do
faculty use scare tactics to make honest students petrified to write papers without citing every
sentence just in case when they take no action against students who get caught right in front of
their eyes? Obviously the nursing faculty does not think cheating is a serious enough offence. My
class thought it was distasteful and reprehensible and tried very hard to have some accountability. What can students do if faculty does not support them? Why should we be expected to report
it if nothing is ever done??
Another student added:
I was going to report seeing someone cheat on a test, and my professor said he did not want to
know... i think some of the profs would rather turn a blind eye than deal with the problem, and
that is a problem.
One TA reported:
I was a psychology proctor for three years at Dal and had numerous occasions where I reported
cheating to a professor during an exam. Nothing was ever done, the professors choose to ignore it
rather than approach a student. I find it hard to take cheating seriously when the professors
aren't willing to do so. There are a few professors who would put a note at the top of the students paper when they handed it in, but there was never any follow up. This shouldn't be happening at Dal.
5.3.2 Part-time Faculty and Sessional Instructors
A problem discussed in focus groups relates to part-time and sessional instructors. By the time a
discipline case involving such an instructor proceeds, that instructor may no longer be available. The
prospect of having to return to Dalhousie to pursue a case may discourage such instructors from
reporting a suspected case of plagiarism, or may influence them to use teaching methods that decrease
the likelihood of plagiarism at the expense of academic literacy. Furthermore, the time involved in
pursuing a case may place unacceptable demands on part-time or sessional instructors.
As a faculty member said:
The other reason I wasn’t willing to [take another case forward] is because I’m on contract and
there’s no guarantee I have work next year, so I work a tremendous amount, I have…I can’t
remember how many course I’ve got to teach , I teach so much. And so I look at the time
involvement and I say you know what? I don’t have that time…I’m not being paid for it and…
frankly it looks bad on me when I go forward
5.3.3 Student Discipline Officers
One of the complaints from faculty members was that they did not have sufficient support
throughout the discipline process. Many were unaware that limited support is available from SDOs.
Currently, a faculty member who suspects a breach of academic integrity may consult an SDO. A
panel of three SDOs chosen from the Faculty of Law is appointed by Senate to advise evaluators on
such matters as:
1.

whether the conduct of the student amounts, at least arguably, to a violation of the academic standards of the University;

2.

how to trigger the formal process of charging the student with a violation;
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3.

how to prepare the case for presentation to the Senate Discipline Committee at a hearing called to
adjudicate the violation; or

4.

how to present the case to the Senate Discipline Committee

(Guidelines for Academic Evaluators Regarding Violations of Academic Regulations by Students, As
amended by Senate April 14, 1997)
Many faculty members said that they were unaware of this service.
5.3.4 Teaching Assistants
As well as fulfilling an educational role for students, TAs also act as an arm of the professoriate
and, in that capacity, believe they have an obligation to report to their respective faculty members any
academic infractions they might have observed. Faculty members noted that TAs, because of their
contact with students, were often the first to notice academic infractions. At Dalhousie, approximately 65% of TAs responding to the Survey reported that they had observed at least one instance of
cheating during exams and assignments, and most reported these events to their professors or laboratory coordinators. However, TAs often reprimand or warn students, fail students on tests or assignments, or permit students to redo assignments (Table 14, p.87). The commentary from the Survey
suggests that these alternative solutions, in contravention of the Dalhousie discipline procedures, were
often at the direction of faculty members; for example, one TA remarked:
I thought the incident was pretty serious and should receive a more severe penalty than what
was recommended by the course instructor and departmental representative (i.e., lowering the
students’ grades).
Of those TAs who responded to the the Survey, 25% who reported academic dishonesty to a faculty member were satisfied with the way the cases were handled, while 44% were either dissatisfied or
very dissatisfied. The latter 44% expressed immense frustration with the unwillingness of faculty
members to pursue cases of academic dishonesty and, in situations where cases were pursued, to
inform the TA of the outcome. At least one TA expressed concern that when infractions were dealt
with outside the approved discipline procedures no records were kept; consequently, repeat offences
could not be recognised as such. The following are typical of the kinds of comments made by the TAs.
Several TAs reported repeated incidences of two students copying each other's lab reports to
the… [person] in charge of the course. They brought this matter to the attention of the head of
the department who told us that it was ‘too much trouble’ to bring the case to Senate. We were
also told that we were not allowed to directly speak with the two students regarding this matter,
nor were we allowed to penalize/fail them on their lab reports for this offence. I was appalled at
the lack of the department head's unwillingness to do anything about this cheating, simply
because it would occupy too much of his time to go to the senate hearings.
and:
The faculty member said that no action should be taken until the third offence of the student
because he/she thought it would take up too much time to actually report and do something
about it especially if the student claimed they didn't cheat since it was my word against the student. This happened several times during exam times.
Given the sometimes difficult position that TAs occupy in assisting in the assessment of academic
work, the Committee recommends the following.
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R.40 Faculty members shall formally instruct TAs early in each term about the University’s
policies for reporting academic offences.
5.3.5 Students Reporting other Students
Although academic integrity is a value that should be shared by all members of the university, students see themselves as being responsible for their own integrity rather than the integrity of other students. In the Survey responses, nearly half of undergraduates and 25% of graduate students indicated
that, in the past year they had been aware that other students had cheated on tests or exams. Despite
this, 98% of undergraduate and 95% of graduate students indicated that they had not reported a student for cheating. In lengthy commentary, most respondents indicated that they considered reporting
offences to be the responsibility of faculty, not students.
The process is too formal to make accusations about someone cheating. We have had problems
in our class and I have personally tried to start the process but students feel they are not responsible for cheaters in their class and it takes too much time to go through the process of academic
dishonesty. They feel faculty should be responsible to “catch cheaters”.
Further, students indicated that reporting other students would create an atmosphere of distrust
among students, and a difficult social situation.
If you have a friend who cheats how can you report them and be anonymous so that you aren't
involved in the turmoil. If I reported all the individuals I know who cheat, I would no longer
have many friends.
Students who would report despite the social cost, requested a mechanism which would protect
their confidentiality. For example, one student said:
Students need a confidential way of report cheating to professors. Nobody wants to stick out as a
rat, despite how strongly they may feel about academic honesty. The major problem is in large
classes (i.e. >40 students) where you may not know the student in question by name, and you
don't want to mention it, in case your description of the student creates ambiguity and another
student who perhaps looks similar ends up taking the blame. It is a very serious offence, and
something that you don't want to pin on an innocent individual.
while another observed that:
If we had a reporting system where students could report and they would not be identified, that
would also help. I probably would have reported a girl who was suppose to do 25 hours of home
visits to her clients and instead she told everyone she just called and spoke to them on the phone
and made the rest up. The student is in a very vulnerable position when it comes to reporting.
Maybe there should be a study done on those who have been caught cheating
Even though students may be unwilling to report other students for infractions, the Committee
believes that students should, nevertheless, be encouraged to report infractions, since failure to report
knowledge of an academic offence could be viewed as condoning the offence. Students must understand that their membership in the University community incurs a responsibility to assist the other
members of the University in upholding the standards of academic integrity. To facilitate reporting by
students, confidential mechanisms should be established.
R.41 The AIO shall investigate the feasibility of a confidential process by which students
can report suspected infractions of academic integrity policies.
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5.4

Are the Procedures and Hearing Processes Effective?

The overwhelming evidence given in testimony in focus groups, comments on surveys, and correspondence with the Committee is that the current procedures are perceived to be ineffective. According to the Survey, 51% of faculty and 36% of TAs indicated that they had ignored a suspected
incidence of cheating in one of their courses. Reasons varied including, for example, fear of retribution by students, fear of jeopardising future employment for part time faculty, direct interference by
academic officers such as Chairs or Deans, difficulties created by large classes, and excessive amounts
of time necessary to document cases. Particularly troublesome were reports by several faculty that they
had deliberately degraded their courses to minimise plagiarism by either inflating grades to reduce
motivation to plagiarise, or devaluing or eliminating written assignments.
While some faculty chose not to pursue cases, others dealt with them directly, rather than using
the prescribed procedures. Reasons given included the view that some offences are trivial; the formal
process for first-year students is inappropriate; the formal process is too adversarial; faculty are not
trained to be either lawyers or prosecutors, and sanctions at the end of the formal process are too
weak, and sometimes too strong. Some faculty who had gone through the formal process thought
they had been treated as offenders.
Some faculty, however, believe the current process is satisfactory. Others say, or report being told
by others, that the process was “better these days” or that sanctions were “more appropriately harsher”
than in some past years. Nonetheless, it was clear that news of “bad experiences” at discipline hearings
have strongly discouraged some faculty from reporting cases.

5.5

Are the Procedures and Hearing Processes Efficient?

There were many comments from faculty about the amount of time required to pursue a case
through the formal procedure, preparing documentation, and presenting the case at the hearing. Further, the procedure can be complicated by the need to explain requirements of a particular subject
area to members of the SDC unfamiliar with those specialties. Other comments, including those from
the DSAS, noted that the sanctions resulting from the formal process could have been easily settled
more quickly through an informal mechanism. Students themselves sometimes wanted that option.
Long delays between the detection of an offence and the hearing have created difficulties, especially when some students were exonerated. Some students have been unable to receive scholarships
until the matter was resolved. These delays are compounded at the end of each term when faculty
have difficulty finding time to prepare cases for submission, and the workload of the hearing committees is heavy. The Committee notes that the Senate Office has recently revised its procedures to
decrease delays.

5.6

Are the Procedures and Hearing Processes Fair?

The delays mentioned above, coupled with the lack of time between the receipt of materials and
the hearing itself were cause for complaint by both students and faculty. Others objected to the stipulation that faculty members are prevented from discussing allegations with students. Faculty had several complaints about procedures: materials from the student being produced at the last minute,
sometimes at the hearing itself; being “attacked” by the student’s counsel; being treated as an offender
by a panel member; being expected to take on a prosecutorial role, and not being provided the same
support as students. On the other hand, comments were also heard from faculty that hearings were
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run in a fair manner. Some commented, in particular, that recent hearings have been better than some
previous experiences.
The Committee heard no complaints from students themselves or from the DSAS about lack of
fairness at the hearing; however, students did complain about lack of information about the details of
the case, often repeatedly trying to contact the faculty member to discuss details of the case prior to
the hearing.
The Committee again notes that the Senate Office has recently revised its procedures to decrease
delays, ensure that all documents are available in advance of the hearing, and improve communication
with parties to a case.
5.6.1 The Dalhousie Student Advocacy Service
Students charged with academic offences are often bewildered and distressed by the discipline
process. To ensure that they are represented fairly in the procedures, the Senate Office suggests that
they seek assistance from the DSAS. The DSAS, established in 1985, has 26 student advocates who
complete extensive training in the discipline process. DSAS advocates support students in preparing
for hearings, and present defences at hearings on behalf of students. It also assists in appealing decisions. There is no charge to students for these services.
The Committee met with representatives of the DSAS early in its deliberations to discuss the
strengths and weaknesses of the discipline process. Much of their commentary appears in the recommendations for adjustments to the discipline procedures. Although for confidentiality reasons, the
Committee did not specifically meet with students who had appeared before the SDC, it did hear
about students’ concerns from the DSAS. In response to the Survey, several students identified themselves as having committed an academic offence and having appeared before the SDC.
Students, DSAS members and SDC members responding to the SDC Survey commented on the
critically important function the DSAS serves in ensuring that students are represented fairly in hearings. To quote one SDC member:
It [the presence of an advocate] ensures that the student's side of the problem is presented with
some degree of coherence and with a certain amount of uniformuty from case to case. It also
tends to remove some of the direct conflict between the “opposing positions”. It is also, I think, a
great help to the student to have someone there speaking on his/her behalf.
The training of advocates was considered by all to be an important part of the process. Occasional
incidents were cited where advocates acted over zealously. Once reported to the DSAS, the advocates
were appropriately advised about their behaviour and its potentially negative effects on the process
and to the student whose case was being heard.
As noted in Appendix H (p.81), the number of cases referred to the SDC has increased more than
ten-fold over the past five years. Consequently, the demands on the DSAS have also increased since
50% of requests for assistance were for disciplinary matters. Any change to the discipline process at
Dalhousie will necessarily involve retraining and adjustment of the DSAS.

5.7

Are the Sanctions Adequate?

Perceptions about the severity and effectiveness of penalties for cheating at Dalhousie vary widely.
This variance was apparent from Survey responses, comments in focus groups, email messages to the
Committee, and other personal communications. Some faculty, TAs, and students have commented
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that sanctions were too harsh, while others have commented that sanctions were too weak, amounting
to a “slap on the wrist.”
Survey responses indicate that 82% of undergraduates perceive Dalhousie to have high or very
high penalties for cheating, whereas only 22% of faculty members do (Table 15, p.87). Nearly 40% of
faculty perceive penalties to be low or very low. As discussed in Section 3 these perceptions may be a
result of the differing degrees to which faculty and students perceive offences to be serious. The Committee concluded that there is widespread misperception about the severity of penalties at Dalhousie
based on the individual experiences of faculty taking cases forward. Faculty members in focus groups
mentioned that being disillusioned with the process years ago made them unwilling to take cases forward. Others appeared disenchanted with more recent penalties, without necessarily being aware of
current practice. Wider publication of penalties applied and explanations of the corresponding
offences will provide both students and faculty with an accurate picture of the seriousness of the problem and the effectiveness of the discipline process. Accordingly, it is recommended that:
R.42 Numbers and types of offences and their respective sanctions shall be widely publicised.
R.43 The normal penalties for standard academic offences shall be widely publicised (see
R.51).

5.8

Models of Disciplinary Procedures

Throughout this process, the Committee has heard occasional praise for the current disciplinary
procedure, and even for the adequacy of the sanctions applied. But numerous voices have criticised
many aspects of the process and of the adequacy of sanctions. That many cases of plagiarism are being
ignored is demoralising for faculty and non-offending students alike, and threatens the integrity of
the academy. Equally worrisome, but perhaps less threatening to the academic enterprise, is the number of faculty who ignore the mandated formal process and deal with offences in unsanctioned ways
which leave no record, and allow no review. The University has no way to determine if such informal
procedures result in equitable treatment of offenders, or violation of the principles of natural justice.
Furthermore, “off-the-record” resolutions admit the possibility that repeat offenders will not be sanctioned adequately.
In the course of its work, the Committee gathered materials from twenty-five Canadian universities (Appendix E, p.57), detailing their handling of plagiarism offences particularly, and academic discipline generally. This material allowed the Committee to place the Dalhousie process in context,
examining the advantages and disadvantages of the current system.
The current discipline process at Dalhousie is essentially a one-stage model. A faculty member or
possibly a TA, on suspecting plagiarism, reports to the Senate. There is then a formal hearing before a
panel of the SDC. A student having been found guilty, can appeal to a higher committee on procedural grounds only. Faculty members cannot appeal.
Procedures at most other Canadian universities have several stages. At the first stage, informal resolution is encouraged, usually between the faculty member and the student. In some cases, the faculty
member reports the allegation to another designated person who interviews the student and either
attempts an informal resolution, asks the faculty member to attempt a formal resolution, or directs
the case to a formal process.
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In all cases, either the faculty member who detects the offence, or the person to whom the faculty
member must initially report it, must meet with the student and give him or her the opportunity to
respond to the allegation. The student, and in some cases the faculty member or designate, may elect
to bypass the informal resolution stage and proceed to a formal hearing, usually before a panel. Such a
panel may consist of three or more persons, and include at least one student. The panel is always
chaired by a member of faculty. Decisions of the formal hearing panel may be brought to an appeal
panel.
The current rules at Dalhousie prohibit faculty from informally dealing with possible violations,
but well-reasoned arguments have been made that faculty should be dealing with some types of cases
outside the formal discipline process. In the Survey responses, 51% of faculty respondents indicated
that they had handled suspected violations outside the regulations. Whatever changes are proposed,
some faculty will continue to resolve issues outside the regulations. Informal resolution is certainly
better than having faculty ignore violations altogether, and can provide for swift resolution.
With informal processes, however, there are justifiable concerns. The first is the possibility of violating the principles of natural justice, which may not be clear to all faculty. An accused must be
informed of the alleged offence and given a chance to respond, and be judged by an unbiased adjudicator. The mere fact that a faculty member teaches a course in which an offence occurs does not necessarily make that faculty member biased, but other conditions could introduce bias. Another concern
is that sanctions may not be equitably applied. A third concern is that without central record-keeping,
repeat offenders may not be identified and treated appropriately. For these reasons, the Committee is
reluctant to condone actions by individual faculty members, but is also reluctant to forbid them,
which clearly will be ineffective.
Despite concerns with informal processes, the Committee believes that the benefits of introducing
an informal mechanism with appropriate safeguards will outweigh these concerns.

5.9

Recommended Discipline Procedure

The Committee recommends a major overhaul of the University’s disciplinary process. In brief,
most of the functions of the current SDC should be delegated to Discipline Committees to be constituted in each of the Faculties. The chair of each shall be appointed by Senate, and the chairs shall
themselves be members of a reconstituted Senate Discipline Committee, with a new mandate. The
discipline functions currently performed by the Senate Office will be relocated to the AIO.
R.44 A Faculty Discipline Committee (FDC) shall be constituted within each of the Faculties, excluding Graduate Studies, and the chair of an FDC shall be recommended by
the Faculty and appointed by Senate. Other members of an FDC shall be appointed
by the Faculty. FDCs shall be free to set their own procedures, but no case shall be
heard by a panel of fewer than three members, one of whom shall be a faculty member other than the chair, and one a student. Student members of an FDC shall be
enrolled in the Faculty and appointed by the Dalhousie Student Union.
To ensure consistency, the Senate Discipline Committee (SDC) shall be redefined to
consist of the chairs of the FDCs together with student members appointed as in the
past. The primary function of the SDC shall be to receive reports from each FDC on
their activities, and report to Senate on the activities of the FDCs, including the
types of offences reported, outcomes of the hearings, and sanctions imposed. In the
interests of equity, the SDC shall monitor consistency in sanctions imposed, and
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shall recommend to Senate any policy changes needed to ensure such equity.
The SDC shall serve as a hearing committee only in cases for which an FDC is inappropriate (including alleged violations of the Code of Student Conduct), or where an
FDC is unable to hear a case in a timely manner. In all hearings, there shall be at
least one student on the hearing panel.
One aspect of pursuing an allegation identified as discouraging participation by faculty in the discipline process was the lack of support in preparing and presenting cases. In the following recommendations, the role of SDOs previously described will be expanded and moved to the Faculty level. An
independent Faculty Discipline Officer (FDO) appointed in each Faculty shall be available to assist
with the process of resolving discipline cases, and to ensure that discipline processes can proceed even
though the instructor involved is no longer available, for example, because the instructor is part-time
and his or her contract has expired. The Committee believes that the area-specific expertise of the
FDO will enhance efficiency and effectiveness of the discipline process, and ensure that allegations are
properly documented and presented. The Law Faculty FDO can serve as advisor on procedure to
other FDOs.
R.45 Each Faculty shall appoint a Faculty Discipline Officer (FDO) from the Faculty complement, whose responsibilities include advising a faculty member on the discipline
process, helping faculty members prepare cases for formal hearings, accompanying a
faculty member to a hearing if asked to do so by the faculty member, and presenting
a case at a hearing in the event that the case involves an instructor, such as a part-time
or sessional instructor, who is unable to attend.
Increasing the number of hearing panels available to hear academic discipline cases will make the
process more efficient by having cases heard by people more likely to be familiar with requirements of
a particular discipline than a Senate-level committee. Furthermore, it is anticipated that the increasing
number of cases will require increased resources.
R.46 A section shall be added to the Calendar describing the FDCs, and the section on the
SDC shall be revised as appropriate to reflect these recommendations. The document
“Guidelines for Academic Evaluators Regarding Violations of Academic Regulations
by Students” shall be amended to reflect these recommendations.
As mentioned previously, the Committee believes that an optional informal resolution mechanism should be included in the process since it provides a solution to many of the concerns raised by
faculty members, students, and the DSAS.
In the paragraphs that follow and in Figure 1 (p.40), references to the Senate Office should be
replaced by the Academic Integrity Office once that office is established. Each number refers to a box
in the flow chart shown in Figure 1 (p.40).
R.47 A discipline process shall be initiated by a report 1 to the Senate Office that an
offence has occurred, filed by an individual (denoted A in Figure 1). The Senate
Office then determines whether the accused student (denoted S in Figure 1) has been
previously found guilty 2 of an offence.
If there is a prior offence on the record, the case must be handled by a formal hearing
process where the possible sanctions include suspension from the University. The
Senate Office will notify 3 the chair of the FDC in the Faculty (denoted F in FigSenate ad hoc Committee on Plagiarism
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ure 1) of the course in which the alleged offence occurred, as well as the instructor
teaching that course (denoted P in Figure 1) and the FDO, that the case involves a
second offence and must proceed by formal hearing.
The chair of the FDC then notifies the student of the allegation 4 and the date of
the hearing. The FDC chair will advise the student of his or her right to be assisted
by an Advocate or legal counsel, and the time lines for submission of any material the
student wishes to rely on in defence.
A hearing of the FDC 5 will be before a panel which includes at least one faculty
member other than the chair, and one student member. The FDC may set its own
procedures. After all witnesses and the accused student have been heard, the FDC
will meet in camera, and consider first whether an offence has occurred, and then
consider the appropriate sanction. The decision of the FDC shall be conveyed in
writing to the Senate Office 6 , the student, the faculty member, and the FDO.
In the case of a first offence 2 , the Senate Office will notify the chair of the FDC
7 , the instructor, and the FDO of the allegation. The FDO will meet separately
with the person who reported the allegation, and the instructor teaching the course
(if they are not the same individual) to ascertain the facts of the case, and advise the
instructor on possible courses of action. The FDO may advise the instructor to withdraw the case if the evidence is not compelling or if the case does not appear to be an
academic offence. Otherwise, the FDO will advise that the case should proceed to a
formal hearing (if the likely outcome would require sanctions only available through
the formal process, see R.51), or that the parties may attempt an informal resolution.
If the instructor decides to withdraw the case 8 , the FDO will advise the FDC
chair, who will report this decision 6 to the Senate Office. If the instructor decides
to proceed to a formal hearing, the FDO shall inform the FDC chair who will then
inform the student and set the hearing date 4 . If the instructor decides to attempt
an informal resolution, the FDC chair shall inform the student of the allegation 9 ,
indicate that the instructor is willing to attempt an informal resolution, and advise
the student of his/her right to be assisted by an Advocate. The student must decide
within a specified time (normally 48 hours) if there is to be an attempt at an informal
resolution. If the student elects a formal hearing or fails to decide within the allotted
time 10 , the FDC chair will notify the both the instructor and student 11 that
there will be a hearing, and set a hearing date.
If the student elects 10 an informal process, the FDC chair will advise the instructor and the student to meet, informing both of the range of possible sanctions, and
giving a time limit to reach a resolution. The FDO may attend the meeting 12 at
the request of the instructor, and the student may bring an Advocate. If there is no
resolution 13 within the prescribed time limit, the FDC chair shall set a hearing
date and notify the parties. If there is a resolution 13 , it shall be reported to the
FDC chair, who will file a report 6 with the Senate Office.
A record of all allegations and outcomes shall be maintained in the Senate Office.
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LEGEND:

A - person filing allegation
P - instructor of course in which offence is
alleged to have occurred

S - student alleged to have committed an offence
F - Faculty offering course in which offence is
alleged to have occurred

Figure 1:The Discipline Process
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Anecdotal evidence indicates that there is some confusion about the status of “intent” in determining plagiarism. The current practice of the SDC is to not consider intent in assessing guilt, but
only in determining the sanction.
R.48 Intent to deceive shall not be a considered when determining guilt in cases of academic dishonesty.

5.10 Sanctions
The Committee heard from students, faculty, and TAs alike that wider publication of the sanctions given was necessary to make them effective deterrents. With the data available, the Committee
was not able to ascertain directly the extent to which current penalties serve as a general deterrent. Statistics from the SDC indicate that the degree of recidivism is quite low, so it is arguable that the penalties deter those students who are caught and prosecuted. Assessing deterrent value, however, is
confounded by two factors: the chance of getting caught, and the probability that the professor will
pursue the case. In fact, as previously mentioned, 51% of faculty indicated that they have ignored
cases of cheating, and only 9% of Faculty members perceived the penalties to be effective.
Several people noted that sanctions issued had been particularly ineffective for a period of several
years, but that more adequate sanctions were being used now. Complaints were also voiced that sometimes sanctions were inappropriately weakened in cases where the guilty student was, for example, “on
the Dean’s list” or about to enter a professional school. Nevertheless, the Committee believes that the
sanctions currently in use are appropriate and comparable to those used at other Canadian universities, although there are concerns about how they are applied.
Several people commented that they believed that Senate had determined that the standard penalty for a first offence of plagiarism would be an F in the course, but noted that the SDC awarded that
sanction only in a portion of the cases. This discrepancy was seen as weakening the deterrent value of
sanctions. Members of the SDC, however, held that extenuating circumstances warranted the discrepancy, and that penalties on the list above are normally combined, depending on the offence. For
example, a first-year student found guilty of plagiarism with no extenuating circumstances is likely to
receive a grade of F in the course and a one-year notation on his or her transcript. A student found
guilty of a second offence may receive this penalty, plus a suspension from the University for one year.
R.49 The current system for assessing penalties for academic dishonesty shall continue to
reflect the frequency and severity of the offence as well as the academic experience
and seniority of the student.
With regard to specific sanctions, the Committee was told that a notation on the transcript was a
particularly effective sanction, but that Senate in past years had decreed that a permanent notation
was too harsh, and had weakened that deterrent.
As explained by one of the chairs of the SDC, a notation on the student’s transcript, generally for
a period of one year, is one of the most common penalties. A notation simply specifies that the student has committed an academic offence in a particular class. Having a notation on the transcript
limits the student’s ability to use the document to secure employment, scholarships or entrance to
other academic programs; thus it is seen as a more serious penalty for senior students who depend on
their transcripts to a greater degree. At one time, Dalhousie gave permanent notations, but this practice was discontinued as its repercussions were deemed to be inappropriately severe. Why, for example, ought an error in judgement on the part of a first-year student have onerous consequences five or
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ten years later? This practice reflects contemporary social standards, according to which individuals
should be held responsible for their actions, while the “shame” that such acts may involve should be
minimised.
A student who is given a notation is also likely to be given an “F” in the class. Thus, there is a permanent record of the offence, although the transcript does not stipulate why the F was received.
Other concerns were raised by faculty members about the effectiveness of suspension as a penalty,
noting that where suspension from the University is used as a penalty, it should not be possible for a
student to obtain transfer credit from another university during that suspension. Many other Canadian universities explicitly prohibit such transfer credits. This makes a sanction of suspension a more
effective deterrent.
R.50 The following statement shall be added to the Calendar after item 6, subsection IV,
“Penalties” (p26), of the section on the Senate Discipline Committee:
no courses taken elsewhere during a period of suspension shall be credited or appear on
the transcript;
At other Canadian universities where there are informal resolutions possible, the list of possible
sanctions is a subset of those available at higher levels of the process. Generally, these sanctions relate
directly to the course in which the offence occurred. Informal resolution does not permit suspension
or expulsion from the university. As noted above, in the current procedures, the standard penalty for
plagiarism is a grade of F in the course and a one-year notation on the transcript. Hence a one-year
notation is included as a penalty that can be applied through the informal process. It is recommended
that:

Senate ad hoc Committee on Plagiarism

42

Final Report — May 13, 2004

R.51 The penalty for an academic offence shall include one or more sanctions, chosen
from the selection applicable to the level at which the case is resolved, as indicated in
the following table.
Informal

FDC

SDC

Reduction in grade on an assignment

X

X

X

Rewriting an assignment

X

X

X

Failing grade on the assignment

X

X

X

Failure in the course

X

X

X

Notation on transcript for a one-year period

X

X

X

Notation on transcript for a 2 to 5 year period

X

X

Removal from Dean’s list

X

X

Loss of scholarship

X

X

Failure of the program

X

X

Failure of the academic year

X

X

Suspension from university for an academic term
or terms (maximum 3 academic years)

X

X

Expulsion from university

X*

X

Reprimand

X

X

X

Writing a substitute assignment

X

X

X

Requirement that a Writing Workshop class be
completed

X

X

X

Revocation of degree

X

Or any other penalty, circumscribed only by the
requirement that such penalty or penalties be of
an academic nature (existing words in Calendar p.
26 re SDC).

X

X

* A penalty of expulsion recommended by an FDC must be approved by the
SDC.
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The above recommendations deal with the meting out of penalties; however, it is also important
to ensure that penalties are effective and that there is consistency in the way they are applied. The Senate Office is currently implementing a database to track and record all cases. This will improve the
Discipline Committee’s ability to analyse data to determine, for example, how consistently penalties
are applied in cases which are similar.
R.52 The consistency and effectiveness of the penalties shall undergo regular review
through the meetings of the Senate Discipline Committee.
R.53 A database for tracking discipline cases shall be maintained.

5.11 Appeals
Although the Committee has recommended devolving SDC functions to the Faculty level, the
Committee recommends that the current appeals process remain.
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6

Liaison with Other Institutions

Terms of Reference, item 7 charged the Committee with investigating “linkages with other universities with the intent of collaborating on initiatives to assess problems related to plagiarism.” In fulfilling this part of its mandate, the Committee recommended to Senate in its Interim Report that the
University join the Center for Academic Integrity (CAI), devoted to research on plagiarism and other
forms of cheating in North American universities and colleges. Dalhousie subsequently joined the
CAI, membership of which provides liaison with a large number of institutions and access to information about promoting academic integrity and preventing intellectual dishonesty. As quoted from the
CAI website http://www.academicintegrity.org/join_cai.asp, membership benefits include:



Gathering and sharing information about academic integrity;
An annual conference and faculty institute; periodic mailings; a newsletter; an electronic listserv; a website with both public and member-only access; and presentations at the conference
of other associations as well as on the campuses of member institutions;
 Encouraging and supporting research on factors that impact academic integrity;
 Identifying and describing fundamental values of academic integrity and the sustaining practices that support those values on a variety of college and university campuses;
 Helping faculty members in different disciplines develop pedagogies that encourage adherence to these fundamental values;
 Showcasing successful approaches to academic integrity from schools around the country –
policies, enforcement procedures, sanctions, research, curricular materials, and education/prevention programs; and,
 Providing individual consultation on ways to promote an honest climate of learning.
Institutional membership in CAI entitles Dalhousie to denote three University representatives.
Currently these representatives are, Dr. Larry Maloney, Office of the Vice President Academic and
Provost, Fran Nowakowski, Librarian, and one member to be appointed by the Dalhousie Student
Union. It is recommended that
R.54 Dalhousie’s membership in CAI shall continue, and shall be managed by the AIO.
In addition to joining the CAI, the Committee on the advice of Carol O’Neil, Office of Instructional Development and Technology (now Centre for Learning and Teaching), consulted with Margaret-Anne Bennett, Office of Instructional Development, Saint Mary’s University, for advice about
implementing the Survey. Ms. Bennett provided examples of promotional materials with permission
to use them in any way that facilitated Dalhousie’s implementation of the Survey. This cooperation
with Saint Mary’s was extremely useful.
It is recommended that:
R.55 The AIO shall continue liaison with Saint Mary’s and other institutions with a view
to collaborating on initiatives to assess problems related to plagiarism.
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7

Conclusions

In the course of investigating plagiarism at Dalhousie, the Committee noted the inextricable links
between plagiarism and other forms of academic dishonesty such as test cheating, unauthorised collaboration, and falsification of data. Approximately 30% of undergraduates reported that they had
plagiarised sometime in the past three years. While graduate students are less likely to plagiarise and
commit other offences, some still reported engaging in inappropriate academic behaviours. International students with limited proficiency in English experience special problems with plagiarism. It is
important as they embark on studies requiring fluency and literacy, that any deficiencies are recognised and ameliorated through special instruction.
Plagiarism includes copying word-for-word from written and Internet sources without appropriate attribution, self-plagiarism, and turning in papers written by others. The Committee suspects that,
given the limitations of an on-line survey, the actual occurrence of plagiarism is underestimated. The
most common form of cheating at Dalhousie appears to be unauthorised collaboration on class
assignments, laboratory reports, and take-home exams. Students cite failure of faculty to provide clear
guidelines as a major factor in committing academic offences related to collaboration.
Recent research through the Center for Academic Integrity indicates that as many as 75% of high
school students cheat with impunity. When entering University, these students bring their experiences
with them. Students with poor writing skills appear most likely to commit academic offences,
although further analysis of the Survey is required to identify those who require educational interventions. Increasing use of electronic technology providing instant access to information, as well as a general societal shift towards tolerance of cheating, is eroding previously accepted standards of academic
integrity. It is Dalhousie’s task to instill in students the values of intellectual honesty and provide them
with the skills to achieve high levels of academic integrity. To that end, the Committee has recommended that students be provided with academic integrity information in the registration package,
required writing courses, website information, and academic integrity tutorials. Students should also
be supported through the services of the Writing Workshop. The goal is to produce students who
uphold the highest standards, and become honourable Dalhousie graduates.
Supporting students in this endeavour requires an informed, responsive faculty, able to provide
guidance and committed to the principles of intellectual honesty. Faculty members also require orientation to academic integrity policies and procedures, as well as the opportunity to share effective prevention strategies with their colleagues.
It is also important to ensure that students who transgress are appropriately disciplined. The University must not shy away from this distasteful but necessary task, since to do so would be to undermine these principles. Currently, however, more than 50% of faculty do not report students who
commit academic offences.
Dalhousie’s disciplinary procedures were the subject of considerable comment by students and
faculty. In response to concerns about efficiencies, effectiveness and fairness, the Committee proposes
to move from a one-stage centralised model to a Faculty-level model that will increase the number of
hearing panels, and relieve the burden on the SDC. The latter is especially important given the
increasing number of cases and the topic-specific issues facing the faculty.
In the proposed process, students and faculty are offered support in assessing, preparing and presenting their cases through the DSAS and FDO, respectively. Finally, the Committee believes that the
introduction of an informal resolution process will increase faculty members’ compliance with their
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“duty to report” by providing a less adversarial alternative to the current formal hearing. One of the
biggest challenges will be convincing faculty who have lost confidence in the current discipline procedure to embrace any new process. There is a threat to the value of the Dalhousie degree posed by
those who choose to devalue their teaching methods in order to avoid situations where violations
could occur. Another threat to the University is posed by those who do not ignore violations, but handle them outside the prescribed procedures.
Although the Committee heard many comments about the perceived ineffectiveness or inadequacy of the current sanctions, it is the Committee’s belief that misperceptions about sanctions
abound. Given the extensive changes to the current system that this report proposes, the Committee
recommends that the meting out of sanctions should continue unchanged until there has been time
for implementation and assessment of comprehensive educational strategies and the new discipline
process. Careful monitoring of the fairness of the process and sanctions will be required. The Senate
Office is currently developing a database that will be critical to this monitoring. It is important that
implementing the recommendations be properly coordinated.
To coordinate these wide-ranging educational strategies and to manage the discipline process, the
Committee recommends the establishment of an Academic Integrity Office. The AIO will provide
liaison with provincial, regional and national sister institutions. As recommended in the Committee’s
Interim Report, Dalhousie has joined the Center for Academic Integrity, which provides a link to
other North American schools. By sharing strategies learned from other institutions, as well as providing opportunities for faculty to share their solutions through workshops such as those provided by the
Dalhousie Centre for Learning and Teaching, the University can create an environment that fosters
academic integrity, difficult to achieve in isolation.
Ensuring academic integrity is a continuing process. The recommendations in this report build
on the excellent work of others, renewing Dalhousie’s commitment to academic integrity. The Committee believes that innovations such as the Academic Integrity Office will place Dalhousie in the vanguard of institutions intent on preserving the fundamental principles of education. The good news is
that there is widespread interest among faculty, TAs, and students in the problem of plagiarism and
how to deal with it. The Committee has reason to hope, therefore, that actions resulting from its recommendations will have wide support.
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Appendix A
Motion to Senate from the Senate Discipline Committee
(in Senate Discipline Committee Annual Report 2002)
The SDC Annual report 2002 recommended a committee be struck to study plagiarism among
student Senate. The relevant excerpt from that report is reproduced below. Senate received the report
approved a slightly amended version of the SDC motion on June 24, 2002, and over the following
months, developed terms of reference (Appendix B, p.50) for the ad hoc Committee, which was
finally appointed late in the fall term.
The Committee discussed several issues regarding plagiarism by students, including the need for a central source of information, such as a web site dedicated to providing information for all members of the
University, and the possibility of making an online tutorial on plagiarism a mandatory part of a student's
undergraduate writing requirement course. These sorts of issues fall outside the mandate and resources of the
SDC. The Committee concluded that it is absolutely imperative that the University develop a comprehensive plan to deal with this problem. Therefore:
It is recommended that this be a five-person Committee, with members to include a CoChair of the SDC; Ms. Fran Nowakowski, of the Killam Library; a student active in
discipline matters nominated by the Dalhousie Student Union; a person nominated by
the Senate Committee on Learning and Teaching (SCOLT); and a person nominated by
the Senate Computing Information and Technology Planning Committee (SCIT-PC).
This Committee should be required to submit a written report to Senate by March
10th, 2003.

Senate ad hoc Committee on Plagiarism

49

Final Report — May 13, 2004

Appendix B
Terms of Reference, Senate ad hoc Committee on Plagiarism
1.

To identify the nature, incidence and extent of plagiarism across the Dalhousie campus.

2.

To identify issues related to plagiarism from the perspective of undergraduate students, graduate
students and faculty.

3.

To identify issues related to addressing plagiarism as related to special needs and international
students.

4.

To identify short and long term strategies for the effective use of resources for curbing plagiarism.

5.

To identify and assess the adequacy of resources currently available to faculty and students to
address plagiarism (e.g. Turnitin.com; a central source of information such as a web site, dedicated to providing information for all members of the University; a Library on-line tutorial).

6.

To assess what type of education programs related to plagiarism should be available to students
( e.g. Writing Workshop; a mandatory on-line tutorial on plagiarism be part of a student’s
undergraduate writing requirement course).

7.

To investigate linkages with other universities with the intent of collaborating on initiatives to
assess problems related to plagiarism (e.g. http://www.academicintegrity.org).

8.

To assess the effectiveness, efficiency and fairness of procedures and hearing processes for both
students and faculty in bringing cases forward for adjudication.

9.

To assess the adequacy of sanctions awarded in cases of plagiarism in terms of capacity to deter/
prevent and to acknowledge degree of seriousness of the offence.

10.

The Senate ad hoc Committee on Plagiarism shall report to Senate at its first meeting in September 2003.
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Appendix C
Summary of Committee Activities
Committee meetings
There have been 46 committee-of-the-whole meetings totalling 164 hours, as well as several subcommittee meetings since the first meeting of January 7, 2003. Additionally, considerable time has
been invested outside regular meeting times in gathering and investigating course materials, reviewing
materials from other post-secondary institutions (Appendix E, p.57) organising and running focus
groups, meeting with Faculty councils, attending the Conference on Learning and Teaching, developing on-line surveys, analysing data, and report writing.
Activities related to terms of Reference
The Committee presented its Interim Report in October 2003 in accordance with its tenth term
of reference. The first nine Terms of Reference (Appendix B, p.50) were divided into four broad subgroupings. Below is a summary of key activities in each of those sub-groups.
Sub-group A
Terms of Reference
1.

To identify the nature, incidence and extent of plagiarism across the Dalhousie campus.

2.

To identify issues related to plagiarism from the perspective of undergraduate students, graduate
students and faculty.

3.

To identify issues related to addressing plagiarism as related to special needs and international
students.

Activities
 Collected plagiarism policies and procedures from 25 post-secondary institutions, including
the Dalhousie comparators as well as other Canadian institutions.
 Met with all Dalhousie Faculty Councils (or their equivalent), except Graduate Studies, to
explain the terms of reference, request copies of unit policies and procedures regarding plagiarism, request participation in focus groups, and solicit information about how plagiarism
is addressed in course outlines.
 Met with Carol O’Neil, Office of Instructional Development and Technology, to explore
possibility of conducting a Dalhousie plagiarism survey.
 Reviewed the McCabe Academic Integrity Survey (Appendix F, p.58).
 Attended at Dalhousie Conference on Learning and Teaching.
 Met with Don McCabe, author of the McCabe Academic Integrity Survey and invited keynote speaker at the Dalhousie Conference on Learning and Teaching.
 Developed focus groups questions and consent forms designed to explore issues around plagiarism, its prevention, unit policies and procedures and perceptions of the discipline process
at Dalhousie (Appendix D, p.54).
 Focus group with Teaching Assistants (3 participants) to explore their attitudes and experiences related to plagiarism.
 Conducted two focus groups in the Faculty of Computer Science, one for those with experiSenate ad hoc Committee on Plagiarism
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ence taking cases forward to the SDC (5 participants), the other for those without such experience (7 participants).
Conducted 3 focus groups combining the Faculty of Arts and Social Science, Health Professions, and Law (21 participants). Two groups involved faculty members who had not taken
cases to the Senate Discipline Committee (12 participants), and one group involved faculty
members who had taken cases forward (9 participants).
Conducted one focus group in the Faculty of Management.
Conducted one focus group in Engineering, Architecture and Planning.
Conducted two focus groups in Science.
Met with representatives from Dalhousie Student Advocacy Service.
Held discussions with Louise Young of the Writing Workshop (speaking for Suzanne Kolmer
about international student concerns).
Held discussions with Lynn Shokry, Advisor for Student Accessibility Services.
Reviewed Senate Discipline Committee annual reports.
Tailored the Academic Integrity Survey to the Dalhousie context.
Developed promotional materials for the Academic Integrity Survey.
Implemented the Academic Integrity Survey, February 9-22, 2004

Sub-group B
Terms of Reference
4.

To identify short and long term strategies for the effective use of resources for curbing plagiarism.

5.

To identify and assess the adequacy of resources currently available to faculty and students to
address plagiarism (e.g. Turnitin.com; a central source of information such as a web site, dedicated to providing information for all members of the University; a Library on-line tutorial).

6.

To assess what type of education programs related to plagiarism should be available to students (
e.g. Writing Workshop; a mandatory on-line tutorial on plagiarism be part of a student’s undergraduate writing requirement course).

Activities
 Met with Christine Beauchamp, Biology Teaching Assistant Coordinator. Beauchamp offers
a Teaching Assistant Orientation each fall for more than 80 participants. Included in the orientation is a section on plagiarism.
 Collected course materials and unit policies from faculty members and unit Chairs, Heads
andDirectors.
 Worked with Dalhousie Student Union representative on the DSU’s production and distribution of anti-plagiarism promotional materials.
 Centralised access to existing Dalhousie websites dealing with plagiarism under an easily recognisable URL ( http://plagiarism.dal.ca ) to make it more accessible to students.
 Redesigned pages on the website to be consistent with the design of the upper level Dalhousie web pages.
 Placed link to the plagiarism website on the student and faculty web pages.
 Implemented “Hot spots” (flashing messages on the Dalhousie homepage) to highlight concerns about plagiarism.
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 Reviewed of course materials submitted by faculty members.
 Identified educational strategies arising from focus group discussions.
 Reviewed strategies from other post-secondary institutions.
Sub-group C
Terms of Reference
7.

To investigate linkages with other universities with the intent of collaborating on initiatives to
assess problems related to plagiarism (e.g. http://www.academicintegrity.org).

Activities
 Held discussions with Margaret-Anne Bennett, a Saint Mary’s University plagiarism Committee representative, to explore Saint Mary’s experience in conducting the Academic Integrity Survey. Saint Mary’s was one of 10 institutions participating in a national plagiarism
survey using the McCabe Academic Integrity questionnaire during the 2002-2003 academic
year. Guelph had previously completed the survey in 2001-2002.
 Attended the 2003 Dalhousie Conference on Learning and Teaching.
 Met with Don McCabe to discuss the Center for Academic Integrity.
 Joined the Center for Academic Integrity ( November 2003)
Sub-group D
Terms of Reference
8.

To assess the effectiveness, efficiency and fairness of procedures and hearing processes for both
students and faculty in bringing cases forward for adjudication.

9.

To assess the adequacy of sanctions awarded in cases of plagiarism in terms of capacity to deter/
prevent and to acknowledge degree of seriousness of the offence.

Activities











Met with representatives from Dalhousie Student Advocacy Service.
Reviewed policies and procedures from 25 Canadian post-secondary institutions.
Reviewed Senate Discipline Committee Annual Reports.
Reviewed procedures from other post-secondary institutions.
Distilled recommendations from focus group discussions.
Developed and implemented on-line survey of members, both former and current, of the
Senate Discipline Committee.
Analyzed recommendations from undergraduate, teaching assistant and faculty survey.
Met with former and current Chairs of the Senate Discipline Committee.
Met with Student Discipline Officers.
Reviewed cases heard and sanctions applies in the past 5 years.
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Appendix D
Focus Groups
The documents used in conducting focus groups are as follows.
1. Informed Consent for discussing Plagiarism at Dalhousie
Thank you for agreeing to take part in this focus group to explore faculty views on plagiarism at
Dalhousie. Your responses, while remaining confidential, will contribute to a reassessment of policies
at Dalhousie regarding plagiarism. Your participation in this two-hour period is voluntary; you are
free to leave at any time.
There are no anticipated risks involved with your participation in this focus group. The two facilitators, [name] and [name], members of the Senate ad hoc Committee on plagiarism, will be tape
recording this discussion for note taking purposes only, with a view to distilling its contents for recommendations in a report to Senate. Taping will not begin until after introductions have been given,
so no voice recognition will occur. The audiotape will be used to transcribe the notes and will then be
erased immediately after transcription. Your confidentiality will be maintained. You will not be identified in either the transcription or in any report that arises from this focus group. Members of the ad
hoc Committee on Plagiarism and the person transcribing the tapes will be the only persons having
direct access to the transcriptions. Committee members are listed at: www.plagiarism.dal.ca
The purpose of this focus group is to gain information from participants about their perceptions
of the extent and frequency of plagiarism at Dalhousie, information about any directions you receive
from your unit or Faculty regarding detecting plagiarism, the accessibility of resources to curb plagiarism that are available to faculty and students, and any thoughts you have about the disciplinary process that students suspected of plagiarism undergo on the Dalhousie University campus. Secondly, we
would like to know what you would like to see on a website that will be available through the Dalhousie main page.
Benefits for your participation in this focus group include increased knowledge of plagiarism services on campus, an opportunity to influence website development, knowledge that your comments
will benefit future faculty and students, and some light snacks.
If you would like further information regarding this procedure or have questions, please contact:
Professor Lesley Barnes 494-1171.
I have read and understood the information on this form, the benefits and/or risks I may experience, and what my participation in this focus group can involve.
Name:_______________________________ Phone #:_________________
Signature:_______________________________
Date:________________________________
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2.

Faculty Focus Group Questions — for those with experience of the discipline
process

1.

(a) What is your understanding of “plagiarism’?
(b) How would you define plagiarism?

2.

What are your perceptions of the extent and frequency of students’ plagiarism at Dalhousie?

3.

As a Faculty member
(a) What, if anything, have you been asked to say to your students about plagiarism?
(b) What, if anything, do you think you should say to your students about plagiarism?
(c) What , if anything, do you say to your students about plagiarism?

4.

What should Faculty members’ responsibility be for educating students about plagiarism?

5.

What educational resources should be available to both you and your students to curb plagiarism? ( e.g. on-line tutorials, calendar descriptions, special seminars, etc…)

6.

(a) What do you think should be the Teaching Assistant’s role in detecting/reporting plagiarism?
(b) What do you tell your Teaching Assistants about plagiarism?

7.

In your department/unit what are the policies regarding plagiarism?

8.

What is your experience with the academic discipline process at Dalhousie?

9.

How have you handled any cases of suspected plagiarism?

10.

What, if anything, supports or deters you from taking cases forward to the Senate Discipline
Committee at Dalhousie?

11.

(a) What are your perceptions of the academic discipline process at Dalhousie?
(b) What are your perceptions of the sanctions for plagiarism at Dalhousie?

12.

What changes, if any, would you recommend to the Senate Discipline process?

13.

What is your perception of the seriousness with which Dalhousie faculty and administrators
view plagiarism?
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3.

Faculty Focus Group Questions — for those with no experience of the discipline process

1.

(a) What is your understanding of “plagiarism’?
(b) How would you define plagiarism?

2.

What are your perceptions of the extent and frequency of students’ plagiarism at Dalhousie?

3.

As a Faculty member:
(a) What, if anything, have you been asked to say to your students about plagiarism?
(b ) What, if anything, do you think you should say to your students about plagiarism?
(c) What , if anything, do you say to your students about plagiarism?

4.

What should Faculty members’ responsibility be for educating students about plagiarism?

5.

What educational resources should be available to both you and your students to curb plagiarism? ( e.g. on-line tutorials, calendar descriptions, special seminars etc…)

6.

(a) What do you think should be the Teaching Assistant’s role in detecting/reporting plagiarism?
(b) What do you tell your Teaching Assistants about plagiarism?

7.

In your department/unit what are the policies regarding plagiarism?

8.

How would you handle a case of suspected plagiarism?

9.

What, if anything, supports or deters you from taking cases forward to the Senate Discipline
Committee at Dalhousie?

10.

(a) What are your perceptions of the academic discipline process at Dalhousie?
(b) What are your perceptions of the sanctions for plagiarism at Dalhousie?

11.

What is your perception of the seriousness with which Dalhousie faculty and administrators
view plagiarism?
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Appendix E
Institutions Providing Plagiarism Policies and Procedures
University of Alberta

University of Calgary

Brandon University

University of British Columbia

Concordia University

University of Guelph

Lakehead University

University of Lethbridge

University of Manitoba

McGill University

Mount Allison University

McMaster University

Memorial University of Newfoundland

University of New Brunswick

Queen's University

Saint Francis Xavier University

University of Saskatchewan

Simon Fraser University

University of Toronto

Trent University

University of Victoria

University of Waterloo

University of Western Ontario

University of Winnipeg

York University
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Appendix F
Academic Integrity Surveys
The three Academic Integrity Surveys conducted at Dalhousie follow this page. The numbers of
responses were as follows:





Undergraduate Students - 1745
Graduate Students - 310
Teaching Assistants - 114
Faculty Members - 210
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Academic Integrity
Dalhousie University
Student Survey
High School Experience

1. How frequently do you think the following
occurred at your high school?

Very
Never

Sometimes

Often

Very Often

Seldom

Plagiarism on written assignments.
Students working together on assignments when the
teacher specifically asked for individual work.
Cheating during tests or examinations.
Falsifying/fabricating course lab data

2. Please tell us how strongly you agree or disagree with the
following statements:

Disagree
Strongly

Disagree

Not Sure

Agree

Agree
Strongly

Teachers at my high school tried hard to discourage cheating.
Students who cheated at my high school were frequently caught.
Students at my high school who were caught cheating usually were
given significant penalties for doing so.
Students at my high school who cheated were embarrassed to tell
their friends they had done so.
Cheating was a serious problem at my high school.

3. What was your approximate grade average in high school?
90+
85-89
80-84
75-79
70-74
65-69
60-64
<60

Academic Environment
Please tell us about the academic environment at Dalhousie.
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1. How would you rate:

Very Low

Low

Medium

High

Very High

The severity of penalties for cheating at Dalhousie?
The average student's understanding of campus policies concerning
student cheating?
The faculty's understanding of these policies?
Student support of these policies?
Faculty support of these policies?
The effectiveness of these policies?

2. Have you been informed about the academic integrity or cheating policies at
Dalhousie?

If yes, where and how much have you
Learned Little or
learned about these policies? (Check all that
Nothing
apply.)

Yes

Learned Some

No

Learned A Lot

First-year orientation program.
University Calendar.
Program Counselor or Faculty Advisor.
Other students.
Faculty (e.g., discussed in class, course syllabi,
or course outlines).
Teaching Assistant.
Dean or other administrator.
University website.
The Dalhousie Gazette.
Other (please specify):

3. In the past year, how often, on average,
did your instructors discuss policies
concerning:

Never

Very
Seldom

Seldom/
Sometimes

Often

Very Often

Seldom/
Sometimes

Often

Very Often

Plagiarism
Guidelines on group work or collaboration
Proper citation/referencing of written sources
Proper citation/referencing of Internet sources
Falsifying/fabricating course lab data
Falsifying/fabricating research data

4. How frequently do you think the following
Never
occur at Dalhousie?

Very
Seldom

Plagiarism on written assignments.
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Inappropriately sharing work contrary to rules
specified by the instructor.
Cheating during tests or examinations.

5. In the past year, how often, if ever, were you sure that another student cheated during a test or examination at Dalhousie?
Never
Once
A few times
Several times
Many times

6. Have you ever reported another student
for cheating?

Yes

No

Specific Behaviours
This section asks you some questions about specific behaviours that some people might consider cheating. Please remembe
this survey is completely anonymous and there is no way that anyone can connect you with any of your answers.
In the RED column please mark how often, if ever, in the past year you have engaged in any of the following behaviours. If a
question does not apply to any of the courses you took in the last year, please check the 'Not Relevant' column. For example
you had no tests/exams in the last year, you would check 'Not Relevant' for questions related to tests/exams. In the BLUE co
please mark how serious you think each type of behaviour is.

Never

Once

More
Than
Once

Not
Not
Trivial Moderate
Relevant Cheating Cheating Cheating

Serious
Cheating

Fabricating or falsifying a bibliography.
Working on an assignment with others when
the instructor asked for individual work.
Getting questions or answers from someone
who has already taken a test.
In a course requiring computer work, copying
another student's program rather than writing
your own.
Helping someone else cheat on a test.
Fabricating or falsifying lab data.
Fabricating or falsifying research data.
Copying from another student during a test
with his or her knowledge.
Copying from another student during a test or
examination without his or her knowledge
Pretending to be someone else when writing
an exam or having someone else write the
exam for you.
Using a false or forged excuse to obtain an
extension on a due date or delay writing an
exam.
Receiving unpermitted help on an assignment.
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Never

Once

More
Than
Once

Not
Not
Trivial Moderate
Relevant Cheating Cheating Cheating

Serious
Cheating

Never

Once

More
Than
Once

Not
Not
Trivial Moderate
Relevant Cheating Cheating Cheating

Serious
Cheating

Paraphrasing or copying a few sentences of
material from a written source without
footnoting or referencing it in a paper
Turning in a paper obtained in large part from a
term paper "mill" or website.
Paraphrasing or copying a few sentences of
material from an electronic source - e.g., the
Internet - without footnoting it in a paper.
Using unpermitted crib notes (or cheat sheets)
during a test.
Copying material, almost word for word, from
any written source and turning it in as your own
work.
Turning in a paper copied, at least in part, from
another student's paper, whether or not that
student is currently taking the same course.
Writing a paper for another student to submit
as her/his work.
Providing a previously graded assignment to
another student to submit as his/her own work.
Sharing an assignment with another student so
s/he has an example to work from.
Turning in work done by someone else.
Altering a graded test or exam and submitting
it for additional credit.
Cheating on a test in any other way. Please
specify:
Cheating on written assignment in another
way. Please specify:

2. How likely is it that:

Very
Unlikely

Unlikely

Likely

Very Likely

You would report an incident of cheating that you
observed?
The typical student at Dalhousie would report such
violations?
A student would report a close friend?

3. How strongly do you agree or disagree with the
following statements?

Disagree
Disagree Not Sure
Strongly

Agree

Agree
Strongly

Cheating is a serious problem at Dalhousie.
The investigation of suspected incidents of cheating is fair
and impartial at Dalhousie.
Students should be held responsible for monitoring the
academic integrity of other students.
Faculty members are vigilant in discovering and reporting
suspected cases of academic dishonesty.
Faculty members change exams and assignments on a
regular basis.
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The amount of course work I'm expected to complete is
reasonable for my year level and program.
The degree of difficulty in my exams and assignments is
appropriate for my year level and program.
The types of assessment used in my courses are effective
at evaluating my level of understanding of course concepts.
The types of assessment used in my courses are effective
at helping me learn course concepts.

Demographics
1. What is your academic class standing?
1st year undergraduate
2nd year undergraduate
3rd year undergraduate
4th year undergraduate
Graduate student

2. Were you admitted to Dalhousie as a:
high school graduate?
mature student?
transfer student?
as a graduate student?

3. Sex:
Female
Male

4. What was the first language you learned?
English
French
Other

5. What is the faculty of your intended major?
Undergraduate Architecture and Plannin
Undergraduate Arts and Social Sciences
Undergraduate Computer Science
Undergraduate Engineering
Undergraduate Health Professions
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6. What is your approximate overall academic average?
A
B
C
D
F

7. If you actively participate in any of the following, please tell us about how much time you spend on each in an average we
Do Not
Participate

1-9 Hours

10-19 Hours

More Than 19
Hours

Paid employment
Caring for a dependent
Social/Community activities
Volunteer work
Student societies
Sports/Fitness

Free Response

1. What specific changes would you like to see Dalhousie take in support of academic integrity? What role should students
this process?

2. Please use this space for any comments you care to make, or if there is anything else you would like to tell us about the to
cheating.

Thank you for participating in this survey!
Submit Form

If you are having any difficulty, please contact Don McCabe at: dmccabe@andromeda.rutgers.edu
Copyright © 2003 Don McCabe
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Academic Integrity
Dalhousie University
Teaching Assistant Survey
Academic Environment
Please tell us about the academic environment at Dalhousie.

1. How would you rate:

Very Low

Low

Medium

High

Very High

The severity of penalties for cheating at Dalhousie?
The average student's understanding of University policies concerning
cheating?
The faculty's understanding of these policies?
TA's understanding of these policies?
Student support of these policies?
Faculty support of these policies?
TA's support of these policies?
The effectiveness of these policies?

2. When, if at all, do you discuss with
Do not discuss
students course policies concerning: (Check
all that apply.)

On
individual
assignments

At start of
semester

Other

Not Relevant

Plagiarism
Permitted and prohibited group work or
collaboration
The proper citation or referencing of sources
Proper citation/referencing of Internet sources
Falsifying/fabricating lab or research data

3. Please note the primary sources from which you have learned about the academic integrity policies for students at Dalhou
(Check all that apply.)
T.A. orientation program.

Students.

Student handbook.

Deans or other administrators.

Department chair.

Publicized results of judicial hearings.

Faculty (e.g., discussions with faculty or in course syllabi or
course outlines).

University calendar

University website

Other (Specify):

I have never really been informed about campus policies
concerning student cheating.
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4. How frequently do you think the following
Never
occur at Dalhousie?

Very
Seldom

Seldom/
Sometimes

Often

Very Often

Plagiarism on written assignments.
Students inappropriately sharing work in group
assignments.
Cheating during tests or examinations.

5. How often, if ever, in the past year were you sure a student cheated during a test or examination at Dalhousie?
Never
Once
A few times
Several times
Many times
Did not invigilate/proctor a test or exam in
the past year.

6. If you were convinced that a student had cheated on a major test or assignment in your course what would be your most li
reaction? (Check all that apply.)
Reprimand or warn the student

Discuss the incident with the student

Lower the student's grade

Report student to your Chair or Director

Fail the student on the test or assignment

Do nothing about the incident

Inform the faculty member responsible for course

Inform the lab coordinator for the course

Discuss incident with other T.A.'s in course

Consult with Discipline Officers

Require student to retake test/redo assignment

Report to the Senate Office

Other (Specify):

7. Have you, as a T.A., ever ignored a suspected incident of cheating for any reason?
Yes

No

If so, did any of the following factors influence your decision? (Check all that apply.)
Lacked evidence/proof

Student is the one who will ultimately suffer

Cheating was trivial/not serious

Didn't want to deal with it; system is so bureaucratic

Not enough time

Lack of support from administration

Student was a friend

Faculty member told me to ignore it

Lab coordinator told me to ignore it

Didn't think faculty member would be supportive

Other T.A.s suggested I ignore it

I was unsure of the reporting procedure

Other (Specify):
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8. If you have referred a suspected case of cheating to a faculty member, lab coordinator, or anyone else, how satisfied were
with the way the case(s) were handled?
Very Satisfied

Satisfied

Neutral

Unsatisfied

Very unsatisfied

If you answered "unsatisfied" or "very unsatisfied" please explain your response.

Specific Behaviours
Students have different views on what constitutes cheating and what is acceptable behaviour. We would like to ask you som
questions about specific behaviors that some students might consider cheating. Please mark one response for each questio
In the RED column please mark how often, if ever, you have observed or become aware of a student in a course where you w
A. engaging in any of the following behaviours. If a question does not apply to any of these courses, please check the 'Not
Relevant' column. For example, if there are no tests/exams, you would check 'Not Relevant' for questions related to tests/exa
In the BLUE column please mark how serious you think each type of behaviour is.

Never

Once

More
Than
Once

Not
Not
Trivial Moderate
Relevant Cheating Cheating Cheating

Serious
Cheating

More
Than
Once

Not
Not
Trivial Moderate
Relevant Cheating Cheating Cheating

Serious
Cheating

Fabricating or falsifying a bibliography.
Working on an assignment with others when
the instructor asked for individual work.
Getting questions or answers from someone
who has already taken a test.
In a course requiring computer work, copying
another student's program rather than writing
your own.
Helping someone else cheat on a test.
Fabricating or falsifying lab data.
Fabricating or falsifying research data.
Copying from another student during a test
with his or her knowledge.
Copying from another student during a test or
examination without his or her knowledge
Pretending to be someone else when writing
an exam or having someone else write the
exam for you.
Using a false or forged excuse to obtain an
extension on a due date or delay writing an
exam.
Receiving unpermitted help on an assignment.
Never

Once

Paraphrasing or copying a few sentences of
material from a written source without
footnoting or referencing it in a paper
Turning in a paper obtained in large part from a
term paper "mill" or website.
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Paraphrasing or copying a few sentences of
material from an electronic source - e.g., the
Internet - without footnoting it in a paper.
Using unpermitted crib notes (or cheat sheets)
during a test.
Copying material, almost word for word, from
any written source and turning it in as your own
work.
Turning in a paper copied, at least in part, from
another student's paper, whether or not that
student is currently taking the same course.
Writing a paper for another student to submit
as her/his work.
Providing a previously graded assignment to
another student to submit as his/her own work.
Sharing an assignment with another student so
s/he has an example to work from.
Turning in work done by someone else.
Altering a graded test or exam and submitting
it for additional credit.
Cheating on a test in any other way. (Please
specify):
Cheating on written assignment in another
way. Please specify:

Never

Once

More
Than
Once

Not
Not
Trivial Moderate
Relevant Cheating Cheating Cheating

Serious
Cheating

2. How strongly do you agree or disagree with the following statements?
Disagree
Disagree Not Sure
Strongly

Agree

Agree
Strongly

TA's at Dalhousie try hard to catch cheaters.
Cheating is a serious problem at Dalhousie.
Our student judicial process is fair and impartial.
Students should be held responsible for monitoring the
academic integrity of other students.
Faculty members at Dalhousie are very supportive of T.A.s
who raise academic integrity concerns.
Faculty members are vigilant in discovering and reporting
suspected cases of academic dishonesty.

3. Which of the following measures, or combination of measures, do you think should be taken at Dalhousie when a student
found responsible for a first offense of cheating on a major test or written assignment. (Check all that apply.)
A reprimand or warning
Grade reduction
Require student to retake test/redo assignment
A failing grade for the exam/assignment
A failing grade for the course
Probation
Notation on student transcript
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Suspension
Expulsion
Other (Specify):
Don't know/No opinion

4. What safeguards do you employ to reduce cheating in courses where you have T.A. responsibilities? (Check all that apply
None. I do not use any special safeguards in my courses.
Use the Internet, or software such as turnitin.com, to detect or confirm plagiarism.
Provide information about cheating/plagiarism on course outline or assignment sheet.
Change exams regularly.
Hand out different versions of an exam.
Discuss my views on the importance of honesty and academic integrity with my students.
Remind students periodically about their obligations under our University's academic integrity policy.
Closely monitor students taking a test/exam.
Tell students about methods I will use to detect and deter cheating.
Other (Specify):

Demographics

1. Sex:
Female
Male

2. In which of the following areas is your primary T.A. responsibility?
Architecture and Planning
Arts and Social Sciences
Computer Science
Dentistry
Engineering

3. Approximately how many semesters have you worked as a TA at Dalhousie?

Final Comments
1. Do you have any suggestions on how Dalhousie might improve its policies concerning issues of academic integrity or any
additional comments you care to make?
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2. What role do you think T.A.s should play in promoting academic integrity and/or controlling cheating in their courses?

Thank you for participating in this survey!
Submit Form

If you are having any difficulty, please contact Don McCabe at: dmccabe@andromeda.rutgers.edu
Copyright © 2001 Don McCabe
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Academic Integrity
Dalhousie University
Faculty Survey
Academic Environment
Please tell us about the academic environment at Dalhousie.

1. How would you rate:

Very Low

Low

Medium

High

Very High

The severity of penalties for cheating at Dalhousie?
The average student's understanding of University policies concerning
cheating?
The faculty's understanding of these policies?
Student support of these policies?
Faculty support of these policies?
The effectiveness of these policies?

2. When, if at all, do you discuss with
students your policies concerning:
(Check all that apply.)

Do not discuss

In syllabus
On
individual
or course
assignments
outline

At start of
semester

Other

Not Relevant

Plagiarism
Permitted and prohibited group work or
collaboration
The proper citation or referencing of
sources
Proper citation/referencing of Internet
sources
Falsifying/fabricating research data
Falsifying/fabricating lab data

3. Please note the primary sources from which you have learned about the academic integrity policies at Dalhousie. (Check
apply.)
Faculty orientation program.

Students.

Faculty handbook.

Deans or other administrators.

Department chair.

Publicized results of judicial hearings.

Other faculty.

University calendar.

University website.

Other:

I have never really been informed about campus policies
concerning student cheating.

Senate ad hoc Committee on Plagiarism

71

Final Report — April 26, 2004

4. How frequently do you think the following
Never
occur at Dalhousie?

Very
Seldom

Seldom/
Sometimes

Often

Very Often

Plagiarism on written assignments.
Students inappropriately sharing work in group
assignments.
Cheating during tests or examinations.

5. How often, if ever, in the past year were you sure a student cheated during a test or examination at Dalhousie?
Never
Once
A few times
Several times
Many times

6. If you were convinced that a student had cheated on a major test or assignment in your course, what would be your most l
reaction? (Check all that apply.)
Reprimand or warn the student

Discuss the incident with the student

Lower the student's grade

Report student to your Chair, Director or Dean

Fail the student on the test or assignment

Do nothing about the incident

Fail the student for the course

Consult with Discipline Officers

Require student to retake test/redo assignment

Report to the Senate Office

Other (Specify):

7. Have you ever ignored a suspected incident of cheating in one of your courses for any reason?
Yes

No

If so, did any of the following factors influence your decision? (Check all that apply.)

Lacked evidence/proof

Student is the one who will ultimately suffer

Cheating was trivial/not serious

Didn't want to deal with it; system is so bureaucratic

Lack of support from administration

Not enough time

I was unsure of the reporting procedures.

Other (Specify):

8. Have you ever referred a suspected case of cheating to the Senate Office?
Yes

No

If yes, how satisfied were you with the way the case(s) were handled?
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Very Satisfied

Satisfied

Neutral

Unsatisfied

Very unsatisfied

If you answered "unsatisfied" or "very unsatisfied" please explain your response.

Specific Behaviours
Students have different views on what constitutes cheating and what is acceptable behaviour. We would like to ask you som
questions about specific behaviors that some students might consider cheating. Please mark one response for each questio
In the RED column please mark how often, if ever, you have observed or become aware of a student in your class engaging in
of the following behaviours during the last three years. If a question does not apply to any of your courses, please check the
Relevant' column. For example, if you do not use tests/exams, you would check 'Not Relevant' for questions related to tests/
exams. In the BLUE column please mark how serious you think each type of behaviour is.

Never

Once

More
Than
Once

Not
Not
Trivial Moderate
Relevant Cheating Cheating Cheating

Serious
Cheating

More
Than
Once

Not
Not
Trivial Moderate
Relevant Cheating Cheating Cheating

Serious
Cheating

Fabricating or falsifying a bibliography.
Working on an assignment with others when
the instructor asked for individual work.
Getting questions or answers from someone
who has already taken a test.
In a course requiring computer work, copying
another student's program rather than writing
your own.
Helping someone else cheat on a test.
Fabricating or falsifying lab data.
Fabricating or falsifying research data.
Copying from another student during a test
with his or her knowledge.
Copying from another student during a test or
examination without his or her knowledge
Pretending to be someone else when writing
an exam or having someone else write the
exam for you.
Using a false or forged excuse to obtain an
extension on a due date or delay writing an
exam.
Receiving unpermitted help on an assignment.
Never

Once

Paraphrasing or copying a few sentences of
material from a written source without
footnoting or referencing it in a paper
Turning in a paper obtained in large part from a
term paper "mill" or website.
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Paraphrasing or copying a few sentences of
material from an electronic source - e.g., the
Internet - without footnoting it in a paper.
Using unpermitted crib notes (or cheat sheets)
during a test.
Copying material, almost word for word, from
any written source and turning it in as your own
work.
Turning in a paper copied, at least in part, from
another student's paper, whether or not that
student is currently taking the same course.
Writing a paper for another student to submit
as her/his work.
Providing a previously graded assignment to
another student to submit as his/her own work.
Sharing an assignment with another student so
s/he has an example to work from.
Turning in work done by someone else.
Altering a graded test or exam and submitting
it for additional credit.
Cheating on a test in any other way. Please
specify:
Cheating on written assignment in another
way. Please specify:

Never

Once

More
Than
Once

Not
Not
Trivial Moderate
Relevant Cheating Cheating Cheating

Serious
Cheating

2. How strongly do you agree or disagree with the following statements?
Disagree
Disagree Not Sure
Strongly

Agree

Agree
Strongly

Cheating is a serious problem at Dalhousie.
Our student judicial process is fair and impartial.
Students should be held responsible for monitoring the
academic integrity of other students.
Faculty members are vigilant in discovering and reporting
suspected cases of academic dishonesty.
The types of assessment used in my courses are effective
at evaluating student understanding of course concepts.
The types of assessment used in my courses are effective
at helping my students learn course concepts.

3. Which of the following measures, or combination of measures, do you think should be taken at Dalhousie when a student
found responsible for a first offense of cheating on a major test or written assignment. (Check all that apply.)
A reprimand or warning
Grade reduction
Require student to retake test/redo assignment
A failing grade for the exam/assignment
A failing grade for the course
Probation
Notation on student transcript
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Suspension
Expulsion
Other (Specify):
Don't know/No opinion

4. What safeguards do you employ to reduce cheating in your courses? (Check all that apply.)
None. I do not use any special safeguards in my courses.
Use the Internet, or software such as turnitin.com, to detect or confirm plagiarism.
Provide information about cheating/plagiarism on course outline or assignment sheet.
Change exams regularly.
Hand out different versions of an exam.
Discuss my views on the importance of honesty and academic integrity with my students.
Remind students periodically about their obligations under our University's academic integrity policy.
Closely monitor students taking a test/exam.
Tell students about methods I will use to detect and deter cheating in my course.
Other (Specify):

Demographics
1. What is your academic rank?
Instructor
Senior Instructor
Lecturer
Assistant Professor
Associate Professor
Full Professor

2. Is your appointment as a sessional?

Yes

No

3. Sex:
Female
Male

4. In which of the following areas is your primary teaching responsibility?
Architecture and Planning
Arts and Social Sciences
Computer Science
Dentistry
Engineering
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5. How long have you been teaching at the university level?
Less than 5 years
5-9 years
10-14 years
15-19 years
20 or more years

Final Comments
1. Do you have any suggestions on how Dalhousie might improve its policies concerning issues of academic integrity or any
additional comments you care to make?

2. What role do you think faculty should play in promoting academic integrity and/or controlling cheating in their courses?

Thank you for participating in this survey!
Submit Form

If you are having any difficulty, please contact Don McCabe at: dmccabe@andromeda.rutgers.edu
Copyright © 2003 Don McCabe
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Appendix G
Senate Discipline Committee Survey

Survey of Senate Discipline Committee Members
1

2

How many years have you been or were you a member of the Senate
Discipline Committee?

My role on the Committee was as (optional)

The following questions address Committee issues.

3

4

What do you think is the purpose of the Senate Discipline Committee?

How effective do you think the discipline process is in curbing academic
dishonesty at Dalhousie?
Not at all

5

Very

No opinion

Is it necessary for faculty members to present the case to the SDC at
the hearing?

Please Comment

6

How much do you think the outcome of the hearing depends on the
make up of the panel?
Not at all

7

Very

No opinion

In what way does the presence of a student advocate affect the hearing?
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8

9

In what way does the presence of a professional advocate (eg. lawyer)
affect the hearing?

On average, how appropriate to the offence is the penalty that results
from the discipline process?
Not at all

Very

No opinion

10 Are cases judged similarly when evidence and circumstances are
similar?
Always

Never

No opinion

11 Do you think the discipline process would be more efficient/effective if
some cases were handled at the Department/Faculty level?
Yes

No

Don't Know

The following questions address student issues.

12 Do you think there is enough time between when students receive
materials required for the hearing and when they receive notification of
the hearing date?
Yes

No

Don't Know

13 How is it possible to reduce the time between the reporting of an alleged
infraction and the date for a hearing?
Have more Senate Office staff
Have more SDC members
Other, Please Specify
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14 How much do you think the outcome of a hearing depends on the
demeanor/attitude/confidence of the student?
Not at all

Neutral

Very much

No opinion

The following questions address faculty issues.

15 Many faculty believe that they are expected to take on an active
prosecutorial role against the student. Should this perception be
addressed?

Please Comment

16 Do you think the faculty member should have an advocate?
Comments

17 Have you seen cases that could have been dealt with in some way other
than a formal hearing?

Comments

18 If you answered yes to #20, what are the circumstances and what would
you recommend be done?

19 Do you think individuals other than faculty and faculty support person,
and student and student advocate should be allowed to attend the
hearing?
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Comments

20 How fair is the discipline process to the faculty members who report
cases?
Not at all

Neutral

Very

No opinion

21 How well, on average, do faculty members document the cases they
report?
Not very well

Neutral

Very well

No opinion

22 Please indicate any methods that could reduce the anxiety felt by the
faculty member.(choose any that apply)
A Guide detailing the process and documentation required
A faculty advocate
A mentor assigned who has experience with the process
More explanation of the roles and responsibilities at the hearing
Increased role for discipline officers
Advance knowledge of who will be present
A University-designated officer to present the case instead of the
faculty member
Other, Please Specify
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81
6

16

125

125

79

94

52

40

37

25

38

7

Plagiarism

1

Re - Hearing

9

9

35

Sharing of
Assignments

164

89

103

95

78

55

41

55

16

TOTAL

179

8

16

1

3

4

2

2

0

Misc.

2003-2004TOTAL

6

1

0

1

2

2

4

5

False
Admissions

15

8

2003-2004
Jul 03– May 04

1

2

1

2

2

0

0

0

Code of
Conduct

Projected June ‘04

9

2002-2003

32

1999-2000

6

10

1998-1999

2001-2002

12

1997-1998

6

10

1996-1997

2000-2001

4

Cheating

1995 1996

Year

9

6

3

11

1

1

0

0

0

2

0

Appeals

209

21

188

100

104

96

78

55

41

57

16

Grand
TOTAL
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5
9
8
5

10
25
21
14

84
67
71
81

0
1
1
1

19
18

3
4
0
1

Dalhousie
(N=310)

3
3
3
2

23
22

Canada

Self-reported by
Graduate Students

90
90
94
93

∼34

31

Serious

1
4
2
1

16
16

3
5
7
5

8
18
10
8

89
77
86
87

0
1
1
1

∼7

10
9
5

90
90
94
93

14
16
11
9

57
51

Trivial/ Moderate
Not cheating

85
81
87
90

28
34

Serious

Seriousness as perceived by
Dalhousie TAs (%)
(N=114)

Seriousness as perceived by
Seriousness as perceived by
Dalhousie Graduate Students (%)
Dalhousie Faculty (%)
(N=310)
(N=210)
Trivial/ Moderate Serious
Trivial/ Moderate Serious
Not cheatNot cheating
ing
32
41
27
19
51
31
31
38
32
18
50
∼34

∼7

10
9
5

51
50

Trivial/ Moderate
Not cheating

Seriousness as perceived by
Dalhousie Faculty (%)
(N=210)

Table 2: Graduate – Plagiarism 2004

3. Written plagiarism
(a) copying verbatim from source
(b) copying from student
(c) done by someone else
4. Internet plagiarism/paper mills

5
7
9
2

21
21

5
8
4
2

1. Written “cut and paste”
2. Internet “cut and paste”

3. Written plagiarism
(a) copying verbatim from source
(b) copying from student
(c) done by someone else
4. Internet plagiarism/paper mills

1. Written “cut and paste”
2. Internet “cut and paste”

Seriousness as perceived by
Dalhousie
Undergrad Students (%)
(N=1745)
Trivial/ Moderate Serious
Dalhousie
Canada
(N=1745) (N=10,039 - Not cheating
excluding
Guelph)
32
34
40
42
18
32
33
38
40
∼23

Self-reported by
Undergrad Students

Table 1: Undergraduate – Plagiarism 2004
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7
6
6

9
8
6

7

10
6

5

18

23
16

11

75

67
78

84

4

1
1

1

∼9

13
2
3
3
4

2
2
2
3

Canada

12

Dalhousie
(N=310)

Self-reported by
Graduate Students

3
2
3

90

1

2

5

6
3

2

15

20
13

8

80

73
84

90

4

1
1

1

∼7

14
5

11

90

85
94

89

10

13
4

2

28

Trivial/ Moderate
Not cheating

85
94

89

73

Serious

87

84
94

97

60

Serious

Seriousness as perceived by
Dalhousie TAs (%)
(N=114)

Seriousness as perceived by
Seriousness as perceived by
Dalhousie Graduate Students (%)
Dalhousie Faculty (%)
(N=310)
(N=210)
Trivial/ Moderate Serious
Trivial/ Moderate Serious
Not cheatNot cheating
ing
25
33
42
9
19
73

∼7

14
5

11

19

Trivial/ Moderate
Not cheating

Seriousness as perceived by
Dalhousie Faculty (%)
(N=210)

Table 4: Graduate – Cheating on Tests 2004

7

11

1. Getting questions/answers from
someone who has taken the test
2. Copying from another student
without his/her knowledge
3. Helping someone cheat
4. Copying from another student
with his/her knowledge
5. Using unauthorised notes

1. Getting questions/answers from
someone who has taken the test
2. Copying from another student
without his/her knowledge
3. Helping someone cheat
4. Copying from another student
with his/her knowledge
5. Using unauthorised notes

Seriousness as perceived by
Dalhousie
Undergrad Students (%)
(N=1745)
Trivial/ Moderate Serious
Dalhousie
Canada
(N=1745) (N=10,039 - Not cheating
excluding
Guelph)
32
33
39
36
26

Self-reported by
Undergrad Students

Table 3: Undergraduate – Cheating on Tests 2004

Senate ad hoc Committee on Plagiarism

84

Final Report — May 13, 2004

32
7
17

1. (a) Unauthorised collaboration
(b) Unauthorised assistance
2. Falsifying or fabricating
(a) lab data
(b) research data
(c) bibliographies

1. (a) Unauthorised collaboration
(b) Unauthorised assistance
2. Falsifying or fabricating
(a) lab data
(b) research data
(c) bibliographies
39
20
50

38
37
37

23
44
13

2
1
13

16
16

25
9

Canada

85
92
44

24
31

Serious

12
1
28

36
36

2
1
13

13
7
43

85
92
44

24
13
43

56
49

Trivial/ Moderate
Not cheating

64
86
30

9
15

Serious

Seriousness as perceived by
Dalhousie TAs (%)
(N=114)

Seriousness as perceived by
Seriousness as perceived by
Dalhousie Graduate Students (%)
Dalhousie Faculty (%)
(N=310)
(N=210)
Trivial/ Moderate Serious
Trivial/ Moderate Serious
Not cheatNot cheating
ing
57
37
6
16
60
24
39
46
15
16
53
31

7*
6*
14
34
51
4**
3**
7
18
75
10
9
33
38
29
* percentage of those who participated in labs
** percentage of those involved in collecting research data

31
11

Dalhousie
(N=310)

Self-reported by
Graduate Students

13
7
43

60
53

Trivial/ Moderate
Not cheating

Seriousness as perceived by
Dalhousie Faculty (%)
(N=210)

Table 6: Graduate – Other Cheating 2004

24
10
14

Seriousness as perceived by
Dalhousie
Undergrad Students (%)
(N=1745)
Trivial/ Moderate Serious
Dalhousie
Canada
(N=1745) (N=10,039 - Not cheating
excluding
Guelph)
46
38
74
22
4
17
15
54
36
10

Self-reported by
Undergrad Students

Table 5: Undergraduate – Other Cheating 2004
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1.
2.
3.
4.
5.

1.
2.
3.
4.
5.

94
84
84
84
75
5.

1.
2.
3.
4.

Dalhousie Faculty
(N=210)
Pretending to be someone else
Copying test answers
Submitting paper mill work
(a) Writing for another
(b) Altering graded work for additional credit
(a) Copying material verbatim without attribution
(b) Crib notes

75
54
50
40
39
39
38

1.
2.
3.
4.
5.

Dalhousie Faculty
(N=210)
Copying a few sentences without attribution
Copying a few sentences from the Internet
Forged excuses
Unauthorised collaboration
Falsifying bibliography

Faculty members
Calendar
Website
Orientation
Teaching Assistants
Other Students

Source of Information

Dalhousie Undergraduate Students (%)
(N=1745)
91
67
47
43
41
35

Dalhousie Graduate Students (%)
(N=310)
81
58
44
28
18
35

Table 9: Sources of Information about Academic Integrity for Students 2004

Dalhousie Undergraduate Students
(N=1745)
Unauthorised collaboration
Unpermitted assistance
Fabricated bibliography
Copying a few sentences without attribution
(a) Getting questions/answers from another
(b) Fabricating lab data
(c) Internet copying

Table 8: Five Least Serious Types of Cheating (%) 2004

Dalhousie Undergraduate Students
(N=1745)
Pretending to be someone else
Copying test answers
Submitting paper mill work
Copying material verbatim
Crib notes

Table 7: Five Most Serious Types of Cheating (%) 2004

19
18
18
16
13

98
94
93
93
93
90
90
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Plagiarism
Group work
Attribution of sources
Internet attribution
Falsifying data

4
13
13
14
36

Not
relevant
17
18
11
18
22

Do not
discuss

Change examinations regularly
Monitor students closely on tests
Discuss views on integritty
Information in course outlines about cheating
Use Internet to confirm plagiarism

Dalhousie (%)
(N=210)
79
77
65
75
30

Canada (%)
(N=683)
On
Start of
assignsemester
ments
%
34
52
37
35
50
32
44
26
21
25

75
74
52
66
22

Canada (%)

Table 12: Faculty Safeguards against Cheating

13
15
8
15
25

Do not
discuss

Dalhousie (%)
(N=114)
On
Start of
assignsemester
ments
%
42
61
49
33
57
47
50
31
19
28

12
17
20
21
37

Not
relevant

Dalhousie Graduate Students
(N=310)
Never/Seldom
Seldom
Often/Very often
%
%
%
39
29
32
42
31
27
21
24
55
31
27
42
78
14
8
69
18
14

Table 11: TAs’ Frequency of Informing Students about Academic Integrity Issues 2004

Plagiarism
Group work, collaboration
Written work attribution
Internet attribution
Falsifying lab data
Falsifying research data

Dalhousie Undergrad Students
(N=1745)
Never/Seldom
Seldom
Often/Very often
%
%
%
19
32
48
31
31
38
17
21
62
25
24
50
62
23
15
57
24
18

Table 10: Frequency with which Instructor Discussed Types of Academic Integrity 2004
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75%
33%
30%
28%
27%
21%

Severity of penalties
Student understanding of policies
re cheating
Faculty understanding of policies
Student support for policies
Faculty support for policies
Effectiveness of policies

72%
33%
33%
32%
20%
15%
11%

4
18
5
17

20
47
20
38

75
35
75
46

9
22
47
48

27
37
34
38

67
17
42
15

9
25
10
26

30
45
30
41

61
30
61
33

25
36
27
52

47
48
43
40

28
16
31
9

Dalhousie Undergrad Students Dalhousie Teaching Assistants Dalhousie Graduate Students
Dalhousie Faculty
(N=1745)
(N=114)
(N=310)
(N=210)
Low/
Medium
High/
Low/
Medium
High/
Low/
Medium
High/
Low/
Medium
High/
Very low
very high Very low
very high Very low
very high Very low
very high
%
%
%
%
%
%
%
%
%
%
%
%
3
15
82
32
28
41
9
26
64
38
40
22
22
33
46
45
40
15
36
37
29
58
34
9

Table 15: Perception of Dalhousie Policies Regarding Cheating 2004

Inform faculty member
Inform lab coordinator
Discuss with student
Reprimand or warn student
Fail the student on the assignment
Lower grade
Make student redo assignment

Table 14: Dalhousie Teaching Assistants’ Most Likely Course of Action on Discovering Cheating (N=114)

Faculty
University website
TA orientation
Student handbook
University Calendar
Never informed

Table 13: Dalhousie Teaching Assistants’ Primary Sources of Information about Academic Integrity (N=114)

Appendix J
Writing Workshop
Tutorial Sessions
Tutorial sessions generally cover the following











Understanding professors’ instructions or expectations
Creating a preliminary outline
Determining the coherence of an argument
Understanding requirements for critical reviews
Learning how to paraphrase
Learning how to avoid plagiarism
Learning how to use various Style Manuals (APA, MLA, Chicago, and others)
Using appropriate diction for clarity and coherence
Recognising patterns of error in usage
Understanding standard idiomatic usage(for speakers of other languages)

Classes
Non-credit classes are conducted for 2 hours per week for 4 weeks from October to March. Students focus on current assignments from their regular programs of study as a means to apply the principles of writing being discussed. A general representation of students from various credit classes
inspires discussion that helps students gain a broad perspective on writing requirements across the
curriculum.
Classes for Speakers of Other Languages (ESOL) focus on language form and function, and help
students gain competence and confidence in using standard English expression for academic purposes. Language activities include listening, speaking, reading, and writing. These classes are conducted for approximately 3 hours per week each term on both Sexton and Studley campuses.
Individual Tutorials 2002-2003
Month

Number of Students

Percentage ESL/ESOL*

Number of Contacts

Percentage ESL/ESOL

Apr.30 – Aug.31

60

51%

400

80%

September

35

57%

82

60%

October

109

45%

327

52%

November

146

29%

303

46%

December

37

35%

80

52%

January

71

42%

203

47%

February

127

49%

224

40%

March

148

31%

291

49%

*ESL – English as a Second Language; ESOL – English for Speakers of Other Languages
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Distribution by Faculty or School and Year of Study
Faculty or School

1st year

2nd year

3rd year

4th year

Arts and Social Sciences

96

32

30

2

Science

32

21

—

—

9

62

Computer Science

37

2

—

—

1

40

Health Professions

7

15

7

12

9

50

Management

8

10

—

—

12

30

Marine Affairs

—

—

—

—

5

5

King’s (FYP & CSP)

15

18

—

—

—

33

Engineering

18

6

—

—

4

28

Law

7

—

—

—

5

12

220

104

37

14

45

420

TOTALS

Graduate

TOTAL
160

Special Workshop Presentations 2002-2003
Group

Number of Students

Health Services Administration

15

Master of Nursing

9

Nurse Practitioners

8

Community Health and Epidemiolgy

15

Occupational Therapy

42

Health Services Administration

45

Citation Workshops
(Senate Discipline Committee)

25

TOTAL

159
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Appendix K
Recommendations
R.1

A committee shall be appointed, through the Office of the Vice-President Academic
and Provost, to conduct detailed analysis of the Academic Integrity Survey responses.
[see p.5]

R.2

The results of the Academic Integrity Survey shall be presented to the Dalhousie
community through a workshop during the fall of 2004, and disseminated electronically and in print.
[see p.6]

R.3

All faculty shall discuss with students the reasons plagiarism is considered to be a
serious academic offence.
[see p.8]

R.4

The following statement shall be deemed to be part of every course outline, whether
it appears there or not; however, instructors will be encouraged to include this wording on written handouts or web-based course information:
All students in this class are to read and understand the policies on plagiarism and academic honesty referenced in the Policies and Student Resources sections of the plagiarism.dal.ca website. Ignorance of such policies is no excuse for violations.
[see p.9]

R.5

The definition of plagiarism in the calendar shall be accompanied by additional
examples, including several that are discipline-specific.
[see p.9]

R.6

The definition of self-plagiarism in the Calendar1 shall be amended as follows:
Old: Self-plagiarism is the submission of work by a person which is the same or
substantially the same as work for which he or she has already received academic credit (p.25).
New: Self-plagiarism is the submission of work by a person which is the same or
substantially the same as work which he or she has already submitted to fulfill any academic requirement.
[see p.10]

1.

Throughout, all the Dalhousie Calendars are referred to collectively as “the Calendar.” All page references are to the
2004/2005 Undergraduate Calendar. All recommendations for changes to the Calendar apply to all Dalhousie Calendars.
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R.7

Item D.6 – Irregularities in Evaluation Procedures (p.26) of the Calendar shall be
amended as follows:
Old: 6. without authorization submitting any thesis, essay or term paper that has
been accepted in one class for academic credit in any other course in any
degree, diploma or certificate programme.
New: 6. without authorization submitting any work that has been previously
accepted in any class for academic credit in any other course in any degree,
diploma or certificate programme. A repeated class shall be deemed a separate class.
[see p.10]

R.8

Electronic computing, data storage and communication devices shall be banned from
all examinations unless specifically authorised. Such devices include but are not limited to, personal digital assistants, cell phones, pagers, and calculators.
[see p.11]

R.9

The Academic Integrity Office (see R.13) in cooperation with the Registrar’s Office
should review the adequacy of examination practices and rooms.
[see p.11]

R.10 A new statement on unauthorised collaboration shall appear in the Calendar as follows:
In the absence of specific authorization from the instructor of a class, all students shall
assume that any assignments are to be completed independently, without any form of
collaboration.
Students shall take reasonable precautions to prevent unauthorized access by other students to their tests, assignments, essays or term papers.
[see p.13]
R.11 Student Accessibility Services and the Academic Integrity Office (see R.13) shall
work together to monitor the academic integrity of students with special needs.
[see p.15]
R.12 The AIO (see R.13) database shall include information about whether a student was
admitted to Dalhousie on the basis of a TOEFL or similar test.
[see p.15]
R.13 An Academic Integrity Office (AIO) shall be created to coordinate the prevention,
detection and punishment of academic dishonesty, in partnership with appropriate
offices on campus (e.g., Centre for Learning and Teaching). The responsibilities of
the AIO will include, but not be limited to, the following.
• provide training and support for students, faculty and members of discipline committees
• publicise policies and resources relating to academic honesty
• maintain a central information service
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• maintain the academic integrity website
• administer and document the discipline process (currently a function of the Senate
Office)
[see p.17]
R.14 An academic integrity information packet shall be produced by the AIO, outlining
policy, definitions, penalties, process and sources of support, and included in registration information.
[see p.18]
R.15 The Registrar’s Office shall rewrite the Intellectual Honesty section of the Calendar
to be more understandable. In addition, the web version of the calendar shall have
internal links to all sections to facilitate direct links from other web pages to relevant
sections. The Calendar shall also include links to various relevant resources such as
the plagiarism website.
[see p.18]
R.16 The academic integrity website shall be further developed and maintained by the
AIO.
[see p.19]
R.17 Students in all Faculties shall be required to complete a writing course that includes
as a minimum requirement the basics of writing a term paper, with attention to
research skills, the importance of academic integrity, proper citation, and avoiding
plagiarism.
[see p.20]
R.18 All first year students shall receive instruction on intellectual honesty, how to avoid
plagiarism, and how to cite appropriately.
[see p.20]
R.19 Workshops shall be provided on effective paraphrasing and citation format through
the AIO and/or the Writing Workshop.
[see p.20]
R.20 Each Faculty shall present seminars on Academic Integrity issues particular to its discipline.
[see p.20]
R.21 The AIO, in cooperation with Student Services, shall send an email about academic
integrity/intellectual honesty resources and services to all students at the beginning of
each term.
[see p.20]
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R.22 Dalhousie shall screen students who have been admitted on the strength of a test of
English language proficiency (e.g. TOEFL). Such screening must include an essay
component, and should occur before the regular program of study has begun. Those
students who are identified as requiring further instruction, must attend non-credit
courses in English.
[see p.21]
R.23 Support services shall be expanded to provide resources for individual instruction
that helps international students to identify and correct patterns of error in their use
of standard, idiomatic English in speaking and writing.
[see p.21]
R.24 Faculty members shall observe academic integrity principles in preparing and presenting lectures and other class materials.
[see p.22]
R.25 The AIO in partnership with the Dalhousie Student Union shall hold an annual Academic Integrity Week to highlight resources and services.
[see p.23]
R.26 The Writing Workshop shall be expanded in order to meet existing and future
demands on its services. This requires more instructors, more tutors, expanded
hours, administrative assistance and more physical space.
[see p.23]
R.27 The Writing Workshop shall remain a discrete unit reporting to the Vice President
Academic, while maintaining close ties with Student Services and the AIO.
[see p.24]
R.28 The AIO shall distribute a guide to faculty outlining all academic integrity policies,
definitions and the process for reporting a discipline case including types of documentation required.
[see p.24]
R.29 The AIO shall work with Personnel Services to provide a workshop and documentation on academic integrity policies for all new faculty members.
[see p.24]
R.30 The AIO shall provide workshops for all faculty on issues of academic integrity.
[see p.25]
R.31 The AIO shall provide teaching assistants with guidelines for instructing students
about plagiarism.
[see p.26]
R.32 The AIO shall provide teaching assistants with an annual workshop to assist them in
dealing with academic integrity issues in the course of their duties.
[see p.26]
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R.33 Faculty members shall provide their teaching assistants with clear instructions about
preventing, detecting and reporting academic dishonesty.
[see p.26]
R.34 The following statement shall appear in the Calendar (p.25) after the first paragraph
under the heading “Intellectual Honesty”
Violations of intellectual honesty are offensive to the entire academic community, not
just the individual faculty member in whose course an offence occurs.
Instructors are responsible for setting examinations and assignments as part of the
learning process, and for evaluating those examinations and assignments, including
ensuring that any rules stated for the procedures used in an examination or assignment
are followed. Any breach of such stated rules which could result in a student’s gaining
advantage, may constitute an offence.
[see p.27]
R.35 The following paragraph shall be inserted in the Calendar (p.25), immediately following the heading “Examples of Academic Offences”
There are many possible forms of intellectual dishonesty. The following list of examples
is to be considered representative but not definitive nor exhaustive, and nothing in this
list shall preclude the university from prosecuting an alleged violation of intellectual
honesty.
[see p.27]
R.36 The following entries shall appear in the Intellectual Honesty section of the Calendar:
Aiding in the Commission of an Academic Offence
No student shall encourage or aid another student in the commission of an
academic offence, for example, by lending another student an assignment
knowing that he or she may copy it for submission, or by allowing another
student to copy answers during an examination.
Misrepresentation
Any person who provides false or misleading information during an investigation of a suspected academic offence is guilty of committing an offence.
[see p.28]
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R.37 The following changes shall be made to section D.6 – Irregularities in Evaluation
Procedures of the Calendar (p.27)
Old

New

A member of the University who attempts
or who assists any other person in an
attempt to obtain, by irregular procedures,
academic standing in a class related to any
degree, diploma or certificate programme,
commits an academic offence and is liable
to a penalty. Without limiting possible
irregularities in evaluation procedures that
may be considered by the Senate Discipline
Committee, the following examples shall
be considered irregular procedures:

A member of the University who attempts,
or who assists any other person in an
attempt, to fulfill, by irregular procedures,
any requirements for a class, commits an
academic offence and is liable to a penalty.
Without limiting possible irregularities in
evaluation procedures that may be considered by the Senate Discipline Committee,
the following examples shall be considered
irregular procedures:

arranging for or availing oneself of the arranging for or availing oneself of the
results of any personation at any examina- results of any impersonation at any exam
tion or test;
or test;
without authorization procuring a copy of without authorization procuring a copy of
an examination, test or topic for an essay an examination or test, topic for an essay
or paper, or,
or paper, or other work, or,
in the absence of any enabling statement
by the Faculty member in charge of that
class submitting any thesis, essay, or paper
or academic credit when one is not the sole
author, or,

without explicit authorization from the
faculty member in charge of that class,
submitting any work for academic credit
when one is not the sole author or creator,
or,

[see p.28]
R.38 Dalhousie shall continue to subscribe to Turnitin.com. Academic Computing Services shall improve the way faculty are introduced to and trained to utilise Turnitin.com, with the goal of increasing use of this service, especially in larger multisection classes.
[see p.29]
R.39 Faculty members shall include the following statement on each course outline:
Dalhousie University subscribes to Turnitin.com, a computer based service which checks
for originality in submitted papers. Any paper submitted by a student at Dalhousie
University may be checked for originality to confirm that the student has not plagiarised from other sources. Plagiarism is considered a serious academic offence which may
lead to loss of credit, suspension or expulsion from the University, or even the revocation
of a degree. It is essential that there be correct attribution of authorities from which
facts and opinions have been derived. At Dalhousie there are University Regulations
which deal with plagiarism and, prior to submitting any paper in a course, students
should read the Policy on Intellectual Honesty contained in the Calendar or on the OnSenate ad hoc Committee on Plagiarism
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line Dalhousie website. The Senate has affirmed the right of any instructor to require
that student papers be submitted in both written and computer readable format, and to
submit any paper to a check such as that performed by Turnitin.com. As a student in
this class, you are to keep an electronic copy of any paper you submit, and the course
instructor may require you to submit that electronic copy on demand. Copies of student
papers checked by this process will be retained by Turnitin.com. (Memo from Vice President Academic and Provost, August 7, 2002)
[see p.29]
R.40 Faculty members shall formally instruct TAs early in each term about the University’s
policies for reporting academic offences.
[see p.33]
R.41 The AIO shall investigate the feasibility of a confidential process by which students
can report suspected infractions of academic integrity policies.
[see p.33]
R.42 Numbers and types of offences and their respective sanctions shall be widely publicised.
[see p.36]
R.43 The normal penalties for standard academic offences shall be widely publicised (see
R.51).
[see p.36]
R.44 A Faculty Discipline Committee (FDC) shall be constituted within each of the Faculties, excluding Graduate Studies, and the chair of an FDC shall be recommended by
the Faculty and appointed by Senate. Other members of an FDC shall be appointed
by the Faculty. FDCs shall be free to set their own procedures, but no case shall be
heard by a panel of fewer than three members, one of whom shall be a faculty member other than the chair, and one a student. Student members of an FDC shall be
enrolled in the Faculty and appointed by the Dalhousie Student Union.
To ensure consistency, the Senate Discipline Committee (SDC) shall be redefined to
consist of the chairs of the FDCs together with student members appointed as in the
past. The primary function of the SDC shall be to receive reports from each FDC on
their activities, and report to Senate on the activities of the FDCs, including the
types of offences reported, outcomes of the hearings, and sanctions imposed. In the
interests of equity, the SDC shall monitor consistency in sanctions imposed, and
shall recommend to Senate any policy changes needed to ensure such equity.
The SDC shall serve as a hearing committee only in cases for which an FDC is inappropriate (including alleged violations of the Code of Student Conduct), or where an
FDC is unable to hear a case in a timely manner. In all hearings, there shall be at
least one student on the hearing panel.
[see p.37]
R.45 Each Faculty shall appoint a Faculty Discipline Officer (FDO) from the Faculty complement, whose responsibilities include advising a faculty member on the discipline
process, helping faculty members prepare cases for formal hearings, accompanying a
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faculty member to a hearing if asked to do so by the faculty member, and presenting
a case at a hearing in the event that the case involves an instructor, such as a part-time
or sessional instructor, who is unable to attend.
[see p.38]
R.46 A section shall be added to the Calendar describing the FDCs, and the section on the
SDC shall be revised as appropriate to reflect these recommendations. The document
“Guidelines for Academic Evaluators Regarding Violations of Academic Regulations
by Students” shall be amended to reflect these recommendations.
[see p.38]
In the paragraphs that follow and in Figure 1 (p.99), references to the Senate Office should be
replaced by the Academic Integrity Office once that office is established. Each number refers to a box
in the flow chart shown in Figure 1 (p.99).
R.47 A discipline process shall be initiated by a report 1 to the Senate Office that an
offence has occurred, filed by an individual (denoted A in Figure 1). The Senate
Office then determines whether the accused student (denoted S in Figure 1) has been
previously found guilty 2 of an offence.
If there is a prior offence on the record, the case must be handled by a formal hearing
process where the possible sanctions include suspension from the University. The
Senate Office will notify 3 the chair of the FDC in the Faculty (denoted F in Figure 1) of the course in which the alleged offence occurred, as well as the instructor
teaching that course (denoted P in Figure 1) and the FDO, that the case involves a
second offence and must proceed by formal hearing.
The chair of the FDC then notifies the student of the allegation 4 and the date of
the hearing. The FDC chair will advise the student of his or her right to be assisted
by an Advocate or legal counsel, and the time lines for submission of any material the
student wishes to rely on in defence.
A hearing of the FDC 5 will be before a panel which includes at least one faculty
member other than the chair, and one student member. The FDC may set its own
procedures. After all witnesses and the accused student have been heard, the FDC
will meet in camera, and consider first whether an offence has occurred, and then
consider the appropriate sanction. The decision of the FDC shall be conveyed in
writing to the Senate Office 6 , the student, the faculty member, and the FDO.
In the case of a first offence 2 , the Senate Office will notify the chair of the FDC
7 , the instructor, and the FDO of the allegation. The FDO will meet separately
with the person who reported the allegation, and the instructor teaching the course
(if they are not the same individual) to ascertain the facts of the case, and advise the
instructor on possible courses of action. The FDO may advise the instructor to withdraw the case if the evidence is not compelling or if the case does not appear to be an
academic offence. Otherwise, the FDO will advise that the case should proceed to a
formal hearing (if the likely outcome would require sanctions only available through
the formal process, see R.51), or that the parties may attempt an informal resolution.
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If the instructor decides to withdraw the case 8 , the FDO will advise the FDC
chair, who will report this decision 6 to the Senate Office. If the instructor decides
to proceed to a formal hearing, the FDO shall inform the FDC chair who will then
inform the student and set the hearing date 4 . If the instructor decides to attempt
an informal resolution, the FDC chair shall inform the student of the allegation
9 , indicate that the instructor is willing to attempt an informal resolution, and
advise the student of his/her right to be assisted by an Advocate. The student must
decide within a specified time (normally 48 hours) if there is to be an attempt at an
informal resolution. If the student elects a formal hearing or fails to decide within
the allotted time 10 , the FDC chair will notify the both the instructor and student 11 that there will be a hearing, and set a hearing date.
If the student elects 10 an informal process, the FDC chair will advise the instructor and the student to meet, informing both of the range of possible sanctions, and
giving a time limit to reach a resolution. The FDO may attend the meeting 12 at
the request of the instructor, and the student may bring an Advocate. If there is no
resolution 13 within the prescribed time limit, the FDC chair shall set a hearing
date and notify the parties. If there is a resolution 13 , it shall be reported to the
FDC chair, who will file a report 6 with the Senate Office.
A record of all allegations and outcomes shall be maintained in the Senate Office.
[see p.38]
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LEGEND:

A - person filing allegation
P - instructor of course in which offence is
alleged to have occurred

S - student alleged to have committed an offence
F - Faculty offering course in which offence is
alleged to have occurred

Figure 1:The Discipline Process
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R.48 Intent to deceive shall not be a considered when determining guilt in cases of academic dishonesty.
[see p.41]
R.49 The current system for assessing penalties for academic dishonesty shall continue to
reflect the frequency and severity of the offence as well as the academic experience
and seniority of the student.
[see p.41]
R.50 The following statement shall be added to the Calendar after item 6, subsection IV,
“Penalties” (p26), of the section on the Senate Discipline Committee:
no courses taken elsewhere during a period of suspension shall be credited or appear on
the transcript;
[see p.42]
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R.51 The penalty for an academic offence shall include one or more sanctions, chosen
from the selection applicable to the level at which the case is resolved, as indicated in
the following table.
[see p.43]
Informal

FDC

SDC

Reduction in grade on an assignment

X

X

X

Rewriting an assignment

X

X

X

Failing grade on the assignment

X

X

X

Failure in the course

X

X

X

Notation on transcript for a one-year period

X

X

X

Notation on transcript for a 2 to 5 year period

X

X

Removal from Dean’s list

X

X

Loss of scholarship

X

X

Failure of the program

X

X

Failure of the academic year

X

X

Suspension from university for an academic term
or terms (maximum 3 academic years)

X

X

Expulsion from university

X*

X

Reprimand

X

X

X

Writing a substitute assignment

X

X

X

Requirement that a Writing Workshop class be
completed

X

X

X

Revocation of degree

X

Or any other penalty, circumscribed only by the
requirement that such penalty or penalties be of
an academic nature (existing words in Calendar p.
26 re SDC).

X

X

* A penalty of expulsion recommended by an FDC must be approved by the
SDC.
R.52 The consistency and effectiveness of the penalties shall undergo regular review
through the meetings of the Senate Discipline Committee.
[see p.44]
R.53 A database for tracking discipline cases shall be maintained.
[see p.44]
R.54 Dalhousie’s membership in CAI shall continue, and shall be managed by the AIO.
[see p.45]
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R.55 The AIO shall continue liaison with Saint Mary’s and other institutions with a view
to collaborating on initiatives to assess problems related to plagiarism.
[see p.45]
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